AGENDA ITEM 11

DISCUSSION AND POSSIBLE ACTION ON THE ACCREDITATION COUNCIL
FOR OCCUPATIONAL THERAPY EDUCATION’S PROPOSED
AMENDMENTS TO THE EDUCATIONAL PROGRAMS’ ACCREDITATION
STANDARDS.

The following Draft |l Revisions — December 201, are attached for your review.

Board Meeting — San l.eandro February 8-9, 2018




Draft III Revisions - December 2017

The dynamic nature of contemporary
health and human services delivery
systems provides thallepging
opportunities for the occupational
therapist to possess the necessary
Imowledge and skills as a direct care
provider, consultant, educator, manager,
leader, researcher, and advocata for the
profession and the consumer.

A graduate from an ACOTE-accredited
doctoral-degree-level cccupational
therapy program must

*  Have acquired, as a foundation for
professional study, a breadth and
depth of knewledge in the liberal arts
and sciences and an understanding of
issues related to diversity,

¢ Beeducated as a generalistwith a
broad exposure to the delivery
models and systems used in settings
where occupational therapy is
currently practiced and where itis
emerging as a service.

*  Have achieved entry-level
competence through a combination
of didactic, fieldwork, and capstone
andexperientdal education.

*  Be prepared to evaluate and choose
appropriate theory to inform
practice.

*  Be prepared to articulate and apply
occupational therapy theory through
evidence-based evaluations and
interventions to achieve expected
outcomes as related to occupation.

The dynamic nature of contemporary
health and human services delivery
systems requires the occupational
therapist ta possess basic skills as a direct
care provider, consultant, educarar,
manager, leader, researcher, and advocate
for the profession and the consumer.

A graduate from an ACOTE-accredited
master’s-degree-level occupational
therapy program must

¢  Have acquired, as a foundation for
professional study, a breadth and
depth of knowledge in the liberal arts
and sciences and an understanding of
issues related to diversity.

»  Beeducated as a generalist with a
broad exposure to the delivery
models and systems used in settings
where occupational therapy is
currently practiced and where itis
emerging as a service.

¢  Have achieved entry-ievel
competence through a combination
of didactic and fieldworlrand
experiential education.

*  Be prepared to choose appropriate
theory to inform practice.

e Beprepared to articulate and apply
occupational therapy theory through
evidence-based evaluations and
interventions to achieve expected
outcomes as related to occupation.

= Be prepared to articulate and apply
therapentic use of occupations with

The dynamic nature of contemporary
health and human services delivery
systems requires the occupaiional therapy
assistant to possess basic skills as a direct
care provider, educator, manager, leader,
and advocate for the profession and the
consumer.

A graduate from an ACOTE-accredited
baccalaureate-degree-level occupational
therapy assistant program must

*  Have acquired an educational
foundation in the Tiberal arts and
sclences, including a focus on issues
related to diversity.

*  Beeducated as a generalist with a
broad exposure to the delivery
models and systems used in settings
where occupational therapy is
currently practiced and where itis
emerging as a service.

*  Have achieved entry-level
competence through a combination
of didactic and fieldworkexperiential
education.

*  Define theory as it applies to practice.

*  Be prepared to articulate and apply
occupational therapy principles and
intervention tools to achieve expected
outcomes as related to occupation,

¢  Beprepared to articulate and apply
therapeutic use of occupations with
PEersons, -ex-groups, or pepulations
for the purpose of fadlitating
performance and participation in

The dynamic nature of contemporary
health and human services delivery .
systems requires the oceupational therapy
assistant to possess basic skills as a direct
care provider, educator, manager, leader,
and advocate for the profession and the
consumer.

A graduate from an ACOTE-accredite;d
associate-degree-level occupational |
therapy assistant program must

¢  THave acquired an educational ,
foundation in the liberal arts and
sciences, including a focus on issues
related to diversity.

*  Be educated as a generalist with a
broad exposure to the delivery |
models and systems used in settings
where oceupational therapy is |
currently practiced and where it is
emerging as a service. :

¢  Have achieved entry-level i
competence through a combination
of didactic and experiemtialfeldwork

education. I
¢ Define theory as it applies to practice.

*  Be prepared to articulate and apply
ocaupational therapy principlesiand
intervention tools to achieve expected
outcomes as related to occupation.

»  Be prepared to articulate and apply
therapeutic use of occupations with
Persons,er groups, or populations
for the purpose of facilitating |

1

performance and participationiin
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Be prepared to articulate and apply
therapeutic use of occupations with
persons,e¥-groups, or populations
for the purpose of facilitating
performance and participation in
activities, occupations, and roles and
sttuations in home, school,
workplace, community, and other
settings, as informed by the
Occupational Therapy Practice
Framework:

Be able to plan and apply evidence-
based cccupational therapy
interventions to address the physical,
cognitive, functional cognitive,
psychosocial, sensory, and other
aspects of performance in a variety of
contexts and environments to
support engagement in everyday lifa
activities that affect health, well-
being, and quality oflife, as infermed
by the Occupational Therapy
Practice Frameworks

Be prepared to be a lifelong learner
to keep current with evidence-based
prefessional practice.

Uphold the ethical standards, values,
and attitudes of the occupational
therapy profession.

Understand the disiinct roles and
responsibilities of the occupational
therapist and the occupational
therapy assistant in the supervisory
process for service delivery.

Be prepared to effectively
collaborate with and supervise
occupational therapy assistants in
service delivery.

Be prepared to effectively

persons,-Fgroups, or populations
for the purpose of facilitating
performance and participation in
activities, occupations, and roles in
home, school, workplace,
community, and other settings, as
informed by the Qccupational
Therapy Practice Frameworks

Be able to plan and apply evidence-
based occupational therapy
interventions to address the physical,
cognitive, functional cognitive,
psychosocial, sensory, and other
aspects of performance in a variety of
contexts and environments to
support engagement in everyday life
activities that affect health, well-
being, and quality of life, as informed
by the Qecupational Therapy

Practice Frameworks

Be prepared to he a lifelong learner
to keep current with evidence-based
professional practice.

Uphold the ethical standards, values,
and attitudes of the occupational
therapy profession.

Understand the distinct roles and
responsibilities of the occupational
therapist and the occupational
therapy assistant in the supervisory
process for service delivery.

Be prepared to effectively
collaborate with and supervise
occupational therapy assistants in
service delivery.

Be prepared to effectively
communicate and work
interprofessionally with afl who
provide services and programs for

activities, occupations, and roles and
situations in home, school,
workplace, community, and other
settings, as informed by the
Occupational Therapy Practice
Frameworks

Be able to apply evidence-based
occupational therapy interventions
to address the physical, cognitive,
functional cognitive, psychosocial;
sensory, and other aspects of
performance in a variety of contexts
and environments to support
engagement in everyday life
activities that affect health, well-
being, and quality of life., as informed
by the Occupational Therapy
Practice Framework,

Be prepared to be a lifelong learner
to keep current with the

sestevidence-based professional
praciice.

Uphoid the ethical standards, values,
and attitudes of the occupational
therapy profession.

Understand the distinct roles and
responsibilities of the occupational
therapist and the occupational
therapy assistant in the supervisory
process for service delivery.

Be prepared to effectively
collaborate with occupational
therapists in service delivery.

Be prepared to effectively
communicate and work
interprofessionally with all who
provide services and programs for
persons, groups, and/or populations.

Be prepared to advocate asa

activities, occupations, and roles and
situations in home, school,
workplace, community, and other
settings, asinformed by the |
Occupational Therapy Practice’
Framework. ;

Be able to apply evidence-base‘
otcupational therapy interventions '
1o address the physical, cognitive,
functional cognitive, psychosocial,
sensory, and other aspects of |
performance in a variety of contexts
and environments to support |
engagement in everyday life I
activities that affect health, well*
being, and quality of life, as informed
by the Occupational Therapy

Practice Frameworl.-

Be prepared to be a lifelong lear:ner
to keep cirrent with evidence-based
professional the bestpractice, |

Uphold the ethical standards, Vajnes,
and attitudes of the occupational
therapy profession. ‘

Understand the distinct roles and
responsibilities of the accupational
therapist and the occupational i
therapy assistant in the supervisory
process for service delivery. |

I
Be prepared to effectively .
collaborate with occupaticenal |

therapists in service delivery. 1

Be prepared to effectively
commumicate and work ‘!
interprofessionally with a1l who
provide services and programsifor
persons, groups, and;/ss ;
populations.

2
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commamicate and wark
interprofessionally with all who
provide services and programs for
persens, groups, and/er
populations.

Be prepared to advocate asa
professional for-theaccess to
occupational therapy services
offered and for the recipients of
those services.

Be prepared to be an effective
consumer of the latest research and
knowledge bases that support
occupational therapy practice and
contribute to the growth and
dissemination of research and
knowledge.

Demonstrate in-depth knowledge of
delivery models, policies, and
systems related to practice in settings
where occupaticnal therapy is
currently practiced and settings
where it is emerging.

Demonstrate active involvementin
professional development,
leadership, and advecacy.

Demonstrate the ability to
synthesize advaneced-in-depth
knowtedge in a practice area
through the development and
completion of a doctoral capstone in
one or more of the following areas:
clinical practice skills, scholarship,
administration, leadership, program
and policy development, advocacy,
education, and theory development.

personé, groups, andfer '
populations.

Be prepared to advocate as a

professional forthe-access to

occupational therapy services

offered and for the recipients of
those services,

Be prepared to be an effective
consuter of the latest research and
knowledge bases that suppart
occupational therapy praciice and
contribute to the growth and
dissemination of research and
knowledge.

Demonstrate the ability to be actively
involved in professional
development, leadership, and
advocacy.

professional for-+theaccess to

ccctipational therapy services offered
and for the recipients of those
services.

Demonstrate active invelvement in
professional development,
leadership, and advocacy.

Demonstrate the ability to synthesize
advansedin-depth knowledge in a
practice area through the
develepment and completion of a
baccalaureate eapstonein-project in
one or more of the following areas:
clinical practice skills,
administration, leadership,
advocacy, and education.

those services.

Be prepared to advocate as a

professional for-the-access to |
occupational therapy services :
offered and for the recipients o

Demonstrate active involvemerit in

professional development,
leadership, and advocacy.




SECTION A: GENERAL REQUIREMENTS "~

| 'A10.. SPONSORSHIP AND ACCREDITATION =~

Al

The sponsoring insﬁtuﬁon(s] and

The spfmsoring insﬁmﬁdn[é) and

The sponsoring institution(s) and

assume primary responsibility for
appointment of faculty, admission of
students, and curricutum planning at all
locations where the program is offered.
This would include course content,
satisfactory completion of the
educational program, and granting of the
degree. The sponsering institution(s)
must also be responsible for the
coordination of classroom teaching and
supervised fieldwork practice and for
providing assurance that the practice
activities assigned to students in a
fieldwork setting are appropriate to the
program.

asswme primary responsibility for
appointment of faculty, admission of
students, and curriculum planning at all
locations where the program is offered.
This would include course content,
satisfactory completion of the
educatienal program, and granting of the
degree. The sponsoring institution(s)
must also be responsible for the
coordination of classroom teaching and
supervised fieldwork practice and for
providing assurance that the practice
activities assigned to students in a
fieldwork setting are appropriate to the
prograrm.

assume primary responsibility for
appointment of faculty, admission of
students, and curriculum planning at all
locations where the program is offered.
Fhis would include course content,
satisfactory completion of the
educational program, and granting of the
degree. The sponsoring institution(s)
must also be responsible for the
coordination af classroom teaching and
supervised fieldwork practice and for
providing assurance that the practice
activities assigned to studentsina
fieldwork setting are appropriate ta the
program.

The sponsoring institution(s) and

affiliates, if any, must be accredited by affiliates, if any, must be accredited by affiliates, if any, must be accredited by a affiliates, if any, must he accredited by a
the recognized regional accrediting the recognized regional accrediting recognized regional accrediting authority. | recoghized regional or natienal acerediting
authority. For programs in couniries authority. For programs in countries authority.

other than the United States, ACOTE will other than the United States, ACOTE will

determine an equivalent external review | determine an equivalent external review

process. process.

Al.2, Sponsering institution(s) must be Sponsoring institution(s) must be Sponsoring institution(s) must be Sponsoring institution(s) must be
authorized under applicable law or other | authorized under applicable law or other | authorized under applicable law or other | authorized under applicable Iaw or other
acceptable authority to provide a acceptable authority to providea acceptable authority to provide a program ; acceptable authority to provide a program
program of postsecondary education and | program of postsecondary education and | of postsecondary education and have of postsecondary education and have
have appropriate doctoral degree— have appropriate degree-granting appropriate degree-granting authority, or | appropriate degree-granting authority, or
granting authority. authority. the institution must be a program offered | the institution must be a program offered

within the military services. within the military services.

A3 Accredited eccupational therapy Accredited occupational therapy Accredited occupational therapy Accredited occupational therapy
educational programs must be educational programs must be assistant educational programs mustbe assistant educational programs must be

I established in senior colleges, established in senior colleges, established in community, fechnical, established in community, technical,
universities, or medical schools. universities, or medical schools. junior, and senior colleges; universities; junior, and senior colieges; universities;

medical schools; or military medical schools; vocational schools or
servicesinstitutions. institutions; or military
serAeasinstitutions.

Al4. The sponsoring institution(s) must The sponsoring institution(s) must The sponsoring institution(s) must

The sponsoring institution(s) must
assume primary responsibility for
appointment of faculty, admission of
students, and curriculum planning at all
locations where the program is offered.
This would include course content,
satisfactory completion of the
educational program, and granting of the
degree. The sponsoring institution(s)
must also be responsible for the
coordination of classroom teaching and
supervised fieldwork practice and for
providing assurance that the practice
activities assigned to students ina
fieldwork setting are appropriate to the
program.
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| The program must:

Inform ACOTE of the transfer of

program sponsorship or change of
the institution’s name within 30
days of the transfer or change.

Inform ACOTE within 30 days of the
date of notification of any adverse
accreditation action taken to change

the sponsoring institution’s
accreditation status to probation or

withdrawal of accreditation.

Notify and receive ACOTE approval

for any significant program changes
prior to the admission of students
into the new/changed program.

Inform ACOTE within 30 days of the
resignation of the program director

or appointment of a new or interim

program director.

Pay accreditation fees within 90

days of the invoice date.

Submit a Report of Self-Study and
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The fogram muqt '

Inform ACOTE of the transfer of

program sponsorship or change of
the Institutior’s name within 30
days of the transfer or change.

accreditation action taken to change

the sponsoring institution’s
accreditation status to probation or

date of notification of zny adverse
withdrawszl of accreditation.

Inform ACOTE within 30 days of the

Notify and receive ACOTE approval

for any significant program changes
prior to the admission of students
inte the new/changed program.

Inform ACOTE within 30 days of the
resignation of the program director
or appointment of a new or interim

program director.

Pay accreditation fees within 90

days of the invoice date.

Submit a Report of Self-Study and

The program must:

Inform ACOTE of the transfer of

program sponsorship or change of
the institution’s name within 30
days of the transfer or change.

accreditation action taken to change

the sponsoring institrtion’s
accreditation statns to probation or

withdrawal of accreditation.
Notify and receive ACOTE approval

Inform ACOTE within 30 days of the
date of notification of any adverse

for any significant program changes
prior to the admission of students

into the new/changed program.

Inform ACOTE within 30 days of the
resignation of the program director

or appointment of a new or interim

program director,

Pay accreditation fees within 90

days of the invoice date.

Submit a Report of Self-Siudy and

The program must:

Inform ACOTE of the transfer of

program sponsorship or change of

the institution’s name within 30

days of the transfer or change.

Inform ACOTE within 30 days of the

date of notification of any adverse
accreditation action taken to change

the sponsoring institution’s
accreditation status to probation or

withdrawal of accreditation.

any significant program changes
prior to the admission of students

Notify and receive ACOTE approval
into the new/changed program.

for

Inform ACQOTE within 30 days of the
resignation of the program director
or appointment of a new or interim

program director.

Pay accreditation fees within 90

days of the invoice date.

If-Study and

Submit a Report of Se




other required reports (e.g, interim
Report, Plan of Correction, Progress
Report) within the period of time
designated by ACOTE. All reports
must be complete and contain all
requested information.

Agree to a site visit date before the
end of the period for which
accreditation was previously
awarded.

Demonstrate honesty and integrity
in all interactions with ACOTE.

Comnply with the current
requirements of all ACOTE policies.

other féquired repo

rts {e.g, Interim
Report, Plan of Correction, Progress
Report) within the period of time
designated by ACOTE. All reports
must be complete and contain all
requested information.

Agree to a site visit date before the
end of the period for which
accraditation was previously
awarded.

Demonstrate honesty and integrity
in all interactions with ACOTE.

Comply with the current
requirements of all ACOTE policies.

“other req

uired reperts (e.g. Interim
Report, Plan of Correction, Progress
Report) within the period of time
designated by ACOTE. All reports
must be complete and contain all
requested information.

Agree 1o a site visit date before the
end of the period for which
accreditation was previously
awarded.

Demonstrate honesty and integrity
in all interactions with ACOTE.

Comply with the current
requirements of all ACOTE policies.

. th.el.‘.ll‘.e'quifed“réi:

orts (e.g.
Report, Plan of Correction, Progress
Report) within the period of time
designated by ACOTE. All reports
must be complete and contain all
requested information.

Agree to a site visit date before the
end of the period for which
accreditation was previously
awarded.

Demonstrate honesty and integrity
in all interactions with ACOTE.

Comply with the current
requirements of all ACOTE policies.
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A21.

The program must identify an
individual as the program director
who is assigned to the occupational
therapy educational program as a
full-time core faculty member as
defined by ACOTE. The director may
be assigned other institutional duties
that do not interfere with the
management and administration of
the program. The institution must
document that the program director
has sufficient release time to ensure
that the needs of the program are
being met.

The program director must be an
initially certified occupational
therapist who is licensed or otherwise
regulated according to regulations in
the state{s) or jurisdiction(s) in which
the program is located. The program
director must held a doctoral degree
awarded by an institution that is
accredited by a regional accrediting
body recognized by the U.S.
Department of Education {(USDE).

The doctoral degree is not limited to

The program must identify an

individual as the program director
who is assigned to the occupational
therapy educational program as a
full-time core faculty member as
defined by ACOTE. The director may
be assigned other institutional duties
that do not interfere with the
management and administration of
the program. The insttution must
document that the program director
has sufficient release time to ensure
that the needs of the program are
being met.

The program director must be an
initially certified occupatioaal
therapist who is licensed or otherwise
regulated according to regulations in
the state{s) or jurisdiction(s) in which
the program is located. The program
director must hold a doctoral degree
awarded by an institution that is
accredited by a regional accrediting
body recognized by the U.S.
Department of Education (USDE).

The doctoral degree is nof limited to

The program must identify an

individual as the program director
who is assigned to the occupational
therapy educational program as a
full-time cote faculty member.as
defined by ACOTE. The director may
be assigned other institutional
duties that do not interfere with the
management and administration of
the program. The institution must
document that the program director
has sufficient release time to ensure
that the needs of the program are
being met.

The program director must be an
initially certified occupational
therapist or occupational therapy
assistant who is licensed or
otherwise regulated according to
regulations in the state(s) or
jurisdiction(s) in which the program
is located. The program director
must hold a minimum of a master’s
degree awarded by an institution
that Is accredited by a regional
accrediting body recognized by the

individual as the program director
who is assiged to the occupational
therapy educational program as &
fill-time core faculty membet as
defined by ACOTE. The director may
be assigned other institutional
duties that do not interfere with the
management and administration of
the program. The institution must
docurnent that the program director
has sufficient release time to ensure
that the needs of the program are
being met.

The program director must be an
initially certified occupational
therapist or occupational therapy
assistant who is licensed or
otherwise regulated according to
regulations in the state(s) or
jurisdiction(s} irr which the program
is located. The program director
must hold a minimum of a master’s
degree awarded by an institution
thatis accredited by a regional
accrediting body recognized by the




For degrees from institutions in
countries other than the United
States, ACOTE will determine an
alternative and equivalent external
review process.

The program director must have a
minimum of 8 years of documented
experience in the field of occupaticnal
therapy. This experience must
include:

o  Clinical practice as an
occupational therapist.

o Administrative experience
including, but not limited to,
program planning and
implementation, personnel
management, evaluation, and
budgeting.

o Scholarship (e.g, scholarship of
application, schelarship of
teaching and learning).

o Understanding of the rele of the

occupational therapy assistant
o Atleast 3 years of experience in

a full-time academic
appointment with teaching
responsibilities at the
postbaccalaureate lavel.

The program director must be
responsible for the managerment and
administration of the program,
including planning, evaluation,
budgeting, selection of faculty and
staff, maintenance of accreditation,
and commitment to strategies for
professional development.

The program director position cannot
be shared.

a doctorate in occupational therapy.
For degrees from institutions in
countries other than the United
States, ACOTE will determine an
alternative and equivalent external
review process.

The program director must have a
minimum of 8 years of documented
experience in the field of accupational
therapy. This experience must
include:

o  Clinical practice as an
occupational therapist,

o Administrative experience
inchiding, but not limited to,
program planning and
implementation, personnel
management, evaluation, and
budgeting.

o__ Scholarship {e.g, scholarship of

application, scholarship of
teaching and learning).
o Understanding of the role of the

occupational therapy assistant
o  Atleast 3 years of experience in

a full-time academic
appeintment with teaching
responsibilities at the
postsecondary level.

The program director mustbe
responsible for the management and
administration of the program,
including planning, evaluation,
budgeting, selection of faculty and
staff, maintenance of accreditation,
and commitment to strategies for
professional development.

The program director position cannot
be shared.

Us. Deﬁéll'l:'rﬁént of Educ

ation
(USDE). The master’'s degree is not
limited to a master’s degree in
occupational therapy.

For degrees from institutions in
countries other than the United
States, ACOTE will determine an
alternative and equivalent external
review process.

The program director must have a
minimum of 5 years of documented
experience in the field of
occupational therapy. This
experience must include:

o  Clinical practice as an
occupational therapist or
occupational therapy assistant.

o __Administrative experience
including, but not limited to,
program planning and
implementation, personne]
management, evaluation, and
budgeting.

o Scholarship (e, scholarship of
application, scholarship of
teaching and learning).

o Understanding of and
experience with occupational
therapy assistants.

o  Atleast 2 years of experience in
a full-time academic
appointment with teaching
responsibilities at the
postsecondary level.

The program director must be
responsible for the management
and administration of the program,
including planning, evaluation,
budgeting, selection of faculty and
staff, maintenance of accreditation,
and commitment to strategies for
professional development.

U.S. Départment of Education ]

{(USDE). The master’s degree is not
limited to a master’s degree in
occupational therapy.

For degrees from instinutions in
countries other than the United
States, ACOTE will determine an
alternative and equivalent external
review process.

The program director must have a

minimum of 5 years of documented
experience in the field of
occupational therapy. This
experience must include:

Q

Clinical practice as an
occupational therapist or
occupational therapy assistant.
Administrative experience
including, but not limited to,
program planning and
implementation, personnel
management, evaluation, and
budgeting,

Scholarship {e.¢. scholarship of
application, scholarship of

teaching and learning).
Understanding of and

experience with occupational
therapy assistants.

Atleast 2 years of experience in
a full-time academic
appointment with teaching
responsibilities at the
postsecondary level.

The program director must be

responsible for the management
and administration of the program,
including planning, evaluation,
budgeting, selection of faculty and
staff, maintenance of accreditation,
and coramitment to strategies fer
professional development.




"'-1ACCRED1TAT10N STAN "ARDSFFORA

' OCCUPATIONAL THERAPIST

:CCREDITATION STANDARDS FOR

(No related S tana‘ard)

[ [No related S andard) .

¢ The program director position

cannot be shared.

The program must have at least three fuII~
time equivalent (FTE) faculty positons at
each accredited location where the
program is offered.

At a minimum, each program must have a
core faculty who is an occupational
therapist and a core faculty who is an
occupational therapy assistant.

. The program d}rector posmon

cannot be shared.

: ; il e
The progz'am must have atleasttwo full-

time equivalent (FTE) faculty positions at
each accredited location where the
program is offered.

At a minimum, each program musthave a |
core faculty who is an occupational
therapist and a core faculty wha is an
occupational therapy assistant.

A2.3.

The program director and faculty must
possess:

s  The academic and experiential
qualifications and backgrounds
(identified in documented
descriptions of roles and
responsibilities) that are necessary
to meet program objectives and the
mission of the institution.

¢  Documented expertise in their
area(s) of teaching responsibility
fe.g;schelarshipd-and knowledge of
the content delivery method (e.g,
distance learning). Evidence of
expertise in teaching assignments
might include documentation of
continuing professional
development, relevant experience,
faculty development plan reflecting
acquisition of new content,
incorporation of feedback from
course evaluations, and other

The program director and faculty must
possess:

*  The academic and experiential

qualifications and backgrounds
(identified in documented
descriptions of roles and
responsibilities) that are necessary
to meet program objectives and the
mission of the institution.

¢ Documented expertise in their
area(s) of teaching responsibility
ferzrschelarshiptand knowledge of
the content delivery method (e.g.,
distance learning). Evidence of
expertise in teaching assignments
might include documentation of
continuing professional
development, relevant experience,
faculty development plan reflecting
acquisition of new content,
incorporation of feedback from
course evaluations, and other

The program director and faculty must
possess:

* The academic and experiential
qualifications and backgrounds
{identified in documented
descriptions of roles and
responsibilities) that are necessary
1o meet program objectives and the
mission of the institution.

* Documented expertise in their
area(s} of teaching responsibility
fezrsehelarshintand knowledge of
the content delivery method {e.g,
distance learning). Evidence of
expertise in teaching assignments
might include documentation of
continuing professional
development, relevant experience,
faculty development plan reflecting
acquisition of new content,
incorporation of feedback from
course evaluations, and other

The program director and faculty must
possess:

*  The academic and experiential
qualifications and backgrounds
(identified in documented
descriptions ef roles and
responsibilities) that are necessary
to meet program objectives and the
mission of the institution.

e Documented expertise in their
area(s) of teaching responsibility
feprseholarshiptand knowledge of
the content delivery methed (e.g.,
distance learning). Evidence of
expertise in teaching assignments
might include documentation of
continuing professional
development, relevant experience,
faculty development plan reflecting
acquisition of new content,
incorporation of feedback from
caurse evaluations, and other

sources. Sources. sourges. sources.
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#The expertise necessary to ensure
appropriate curriculum design,
content delivery, and program
evaluation. The faculty must include
individuals competent to ensure
delivery of the broad scope of
occupational therapy practice.

#The expertise necessary to ensure
appropriate curriculum design,
content delivery, and program
evaluation. The faculty must include
individuals competent to ensure
delivery of the broad scope of
occupational therapy practice.

possess-£The expertise necessary to
ensure appropriate curriculzm
design, content delivery, and
program evaluation. The faculty
must include individuals competent
to ensure delivery of the broad
scope of occupational therapy
practice,

pessesstThe expertise necessary to
ensure appropriate curriculum
design, content delivery, and
pregram évaluation. The faculty
must include individuals competent
to ensure delivery of the broad
scope of occupational therapy
practice.

A24.

The program must identify an individual
for the role of academic fieldwaork
coordinater whe is specifically
responsible for the program’s
compliance with the fleldwork
requirements of Standards Section C.1.0
and s assigned to the o¢cupational
therapy educational program as a full-
time core faculty member as defined by
ACOTE. The academic fieldwork
coordinator may be assigned other
institutional duties that do not interfere
with the management and adminisiration
of the fieldwork program. The institution
must document that the academic
fieldwork coordinator has sufficient
release time and support to ensure that
the needs of the fieldwork program are
being met.

This individual must be an occupational
therapist who is licensed or otherwise
regulated according to regulations in the
state(s) or jurisdiction{s) in which the
program is located. Coordinators must
have at least two years of clinical practice
experience as an occupational therapist
eroccupationabtherapyassistant and
hold a minimum of a doctoral degree
awarded by an institution that is
accredited by a USDE-recognized
regional accrediting body.

For degrees from institutions in
countries other than the United States,
ACOTE will determine an alternative and

The program must identify an individual
for the role of academic fieldwork
coordinator who is specifically
responsible for the program’s
compliance with the fieldwork
requirements of Standards Section C.1.0
and is assigned to the occupational
therapy educational program as a full-
time core faculty member as defined by
ACOTE. The academic fieldwork
coordinator may be assigned other
institutional duties that do not interfere
with the management and administration
of the fieldwork program. The institution
must document that the academic
fieldwork coordinator has sufficient
release time and support to ensure that
the needs of the fieldwork program are
being met.

This individual must be an occupational
therapist who is licensed or otherwise
regulated according to regulations in the
state(s) or jurisdiction(s} in which the
program is located. Coordinators must
have atleast two years of clinical practice
experience as an occupational therapist
or oceapationaltherapyassistant and
hold a minimum of a master’s degree
awarded by an institution that is
accredited by a USDE-recognized
regicnal accrediting body.

For degrees from institutions in
countries other than the United States,
ACOTE will determine an alternative gnd

The pregram must identify an individual
for the role of academic fieldwork
coordinator who is specifically
responsible for the program’s
compliance with the fieldwork
requirements of Standards Section C.1.0
and is assigned to the occupational
therapy educational program as a full-
time core faculty member as defined by
ACOTE. The acadernic fieldwork
coordinator may be assigned other
institutional duties that do not interfere
with the management and administration
of the fieldwork program. The institution
must document that the academic
fieldwork coordinator has sufficient
release time and support to ensure that
the needs of the fieldwork program are
being met.

This individual must be an occupational
therapist or occupational therapy
assistant who is licensed or otherwise
regulated according to regulations in the
state{s) or jurisdiction{s) in which the
program is located. Coordinators must
have atleast two years of clinical practice
experience as an occupational therapist
or accupational therapy assistant and
hold a minimum of a baccalaureate
degree awarded by an institution that is
accredited by a USDE-recognized
regional acerediting body.

For degrees from Institutions in
countries cther than the United States,
ACOTE will determine an alternative and

The program must identify an individual
for the role of academic fieldwork
coordinator who is specifically
responsible for the program’s
compliance with the fieldwork
requirements of Standards Section C.1.0
and is assigned to the occupational
therapy educational program as a fufl-
time core faculty member as defined by
ACOTE. The academic fieldwork
coordinator may be assigned other
institutional duties that do not interfere
with the management and administration
of the fieldwork program. The institution
must document that the academic
fieldwork coordinator has sufficient
release time and support to ensure that
the needs of the fieldwork program are
being met.

This individual must be an occupational
therapist or occupational therapy
assistant who is licensed or otherwise
regulated according to regulations in the
state(s) or jurisdiction{s) in which the
program is located. Coordinators must
have at least two years of clinical practice
experience as an occupational therapist
or occupational therapy assistant and
hold a minimum of a baccalaureate
degree awarded by an institution that is
accredited by a USDE-recognized
regional or national accrediting body.

For degrees from institutions in
couniries other than the United States,
ACOTE will determine an alternative and




for the role of capstone coordinator who
is specifically responsible for the
program’s corpliance with the capstone
requirements of Standards Section D.1.0
and is assigned to the occupational
therapy educational program as a full-
time core faculty member as defined by
ACOTE. The capstone cogrdinator may be
assigned other institutional duties that
do not interfere with the management
and administration of the capstone
program. The institution must document
that the capstone coordinator has
sufficient release time and support to
ensure that the needs of the capstone
program are being met.

This individual must be a licensed or
otherwise regulated occupational
therapist Coordinators must hold a
doctoral degree awarded by an
institution that is accredited by a2 USDE-
recognized regional accrediting body.

For degrees from institutions in
countries other than the United States,
ACOTE will determine an alternative and
equivalent external review process,

The program must zdennfy an 1ndmdua1

{No related Standard)

{No related Standard)
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Core faculty who are occupauonal
therapy practitioners and teaching
occupational therapy content must be
currently licensed or otherwise regulated
in apy-Yaited States-the state or
jurisdiction as an occupational therapist
or occupational therapy assistant.

Faculty in residence and teaching at
additional locations must be currently
licensed or otherwise regulated
according to regulations in the state or
jurisdiction in which the additdonal
location is Iocated.

For programs outside of the United
States or its jurisdictions, core faculty
who are occupational therapists or
occupational therapy assistants and who
are teaching occupational therapy
content must be licensed or regulated in
accordance with their country’s
regulations.

| Core faculty who are occupatl onaI

therapy practitioners and teaching
occupational therapy content must be
currentiy licensed or otherwise regulated
in i the state or
jurisdiction as an occupational therapist
or occupational therapy assistant.

Faculty in residence and teaching at
additional locations must be currently
licensed or otherwise regulated
according to regulations in the state or
jurisdiction in which the additional
location is located.

For programs outside of the United
States or its jurisdictions, core faculty
who are occupational therapists or
occupational therapy assistants and who
are teaching occupational therapy
content must be licensed or regulated in
accordance with their country’s
regulations.

Core faculty who are occupatwnal
therapy practitioners and teaching
occupational therapy content must be
currently licensed or ctherwise regulated
in anyp-Urited Statesthe state or
jurisdiction as an occupational therapist
or occupational therapy assistant.

Faculty in residence and teaching at
additional locations must be currently
licensed or otherwise regulated
according to regulations in the state or
jurisdiction in which the additional
location is located.

For programs outside of the Unfted
States or its jurisdictions, core faculty
whe are accupational therapists or
occupational therapy assistants and who
are teaching occupational therapy
content must be licensed or regulated in
accardance with their country’s
regulations.

53 ‘z* sa a
ore faculty who are occupatmnal
therapy practitioners and teaching
occupational therapy content must be
currently licensed or otherwise regulated
in i the state or
jurisdiction as an occupational therapist
or nccupationat therapy assistant.

Faculty in residence and teaching at
additional locations must be currently
licensed or otherwise regulated
according to regulations in the state or
jurisdiction in whick the additional
lecation is located.,

For programs outside of the United
States or its jurisdictions, core faculty
who are occupational therapists or
occupational therapy assistants and whe
are teaching occupational therapy
content must be licensed or regulated in
accordance with their country’s
regulations.

AZT.

All full-time faculty who are occupational
therapy practitioners teaching in the
program must hold a doctoral degree
awarded by an institution that is
accredited by a USDE-recognized
regional accrediting body. The doctoral
degree is not limited to a doctorate in
occupational therapy.

At least 50% of full-time faculty must
have a post-professional doctorate, and

.1 1 ! 1 . .

The majority of full-time faculty who are
occupational therapy practitioners must
hold a doctoral degree. All full-time
faculty must hold a minimum ofa
master’s degree. All degrees must be
awarded by an institution that is
accredited by a USDE-recognized
regional accrediting body. The degrees
are not limited to occupational therapy.

Atleast 50% of full-time faculty must
hold g doctoral degreetes. The program
director is counted as a faculty member.

The majority of full-time faculty who are
occupational therapy practitioners must
hold a minimum of a master’s degree. All
full-time faculty must hold a minimum of
a baccalaureate degree awarded by an
institution that is accredited by a USDE-
recognized regional accrediting body.
The degrees are not Iimited to
occupational therapy.

Atleast 50% of full-time faculty must
hold a minimum of a master’s degree.
The program director is counted as a

All full-time faculty who are eccupational
therapy practitioners must hold a
minimum of a baccalaureate degree
awarded by an institution that is
accredited by a USDE-recognized
regional or national accrediting body.
The degrees are notlimited to
occupational therapy.

For degrees from institutions in
countries other than the United States,
ACOTE will determine an alternative and
equivalent external review process.

ih




For degrees from institutions in
countries other than the United States,
ACOTE will determine an alternative and
equivalent external review process.

At least '25% of full-tlme facult_\, must

have a post-professional doctorate-that

For degrees from institutions in
countries other than the United States,
ACOTE will determine an alternative and
equivalent external review process.
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For programs Wlth addmonal ae&ed&teé

faculty member.

For degrees from institutions in
countries other than the United States,
ACOTE will determine an alternative and
equivalent external review process,

For programs w1th addmonalae?eéd%eé 1

i

Fof brograms vﬁth addmonal a@epeé&tea

evaluation. Fee-faculty raustinelude
individuals cempetentto-ensure delivery

ofthe broad-scope-ofbecupaticnsal
therapy-practee-Multiple adjuncts, part-
time faculty, or full-time faculty may be
configured to meet this goal. Eaek
lited-additienallocats ;
] PR eal

evaluation. Thefaadtrmustincinde
individuals competentto-ensare-delivery
ofthe broad-seopeofeecupatonal
therapy-practee-Multiple adjuncts, part-
time faculty, or full-time faculty may be
configured to meet this goal. Eack

ited additional locati \

1 . sl

For programs with addztlonal aea:edmé
location(s), the program must identify a location(s), the program must identify a location(s), the program must identify a location{s), the program must identify a
core faculty member who is an core faculty member who is an core faculty member who is an core faculty member who is an
I occupational therapist as site occupational therapist as site occupatlonal %heFaip}st—er—eeaapaﬂena& occupational therapist-or occupational
coordinator at each Iocation who is coordinator at each location who is era itioneras | therapyessistarttherapy practitioner as
responsible for ensuring uniform responsible for ensuring uniform site coordinator at each Iocatlon who iz site coordinator at each location who is
implementation of the program and implementation of the program and responsible for ensuring uniform responsible for ensuring uniform
ongoing communication with the ongoing communication with the implementation of the prograra and implementation of the program and
program director. program director. angeing communication with the ongoing commumication with the
program director. program director.
A 2.9, The occupational therapy faculty at each | The occupational therapy faculty at each | The ¢ccupational therapy assistant The occupaticnal therapy assistant
{cortent accreditedlocation where the program is | aeeredited-location where the program is | facuity at each aceredited location where | faculty at each aceredised-location where
deleted glready | offered must be sufficient in number offered must be sufficient in number the program is offered must be sufficient | the program is offered must be sufficient
covered in ensure appropriate curriculum design, ensure appropriate curriculum design, in number ensure appropriate in number to ensure appropriate
A.2.3.) content delivery, and program content delivery, and program ' curriculum design, content delivery, and | curriculum design, content delivery, and

program evaluation. The-feeulbrmust
incude individaal .
gelivery ofthe-broad scopeof
secupational therapy-prasties-Multiple

adjuncts, part-time faculty, or full-time
faculty may be configured to meet this
goal.

program evaluation. Fhe-facultr must
include individunle
deliveryofthe broad scopasf
pecupationaltherapypractee-Multiple
adjuncts, part-time faculty, or full-time
faculty may be configured to meet this
goal.
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Faculty responsible for content related to
research methodology and mentoring
students on scholarly projects must
demonsiraté ongoing scholarly
achievement and research expertse.

Eaculty responsible for content related to
research methodology and mentoring
students on scholarly projects must
demonstrate ongoing scholarly
achievement and research experiise,

A210. Clerical and support siaff must be Clerical and support staff must be Clerical and support staff must be provided | Clerical and support staff must be provided
provided to the pregram, consistent with | provided to the program, consistent with | to the program, consistent with to the program, consistent with
institutional practice, to meet institutional practice, to meet institutional practice, to meet institutional practice, to meet
programmatic, administrative, fieldwork | programmatic, administrative and programmatic, administrative,az4 programmatic  administrative and
and capstone requirements, including fieldwork requirements, including fieldwork, and <apstsne-baccalaureate fisldwork requirements, including
support for any portion of the program support for any portion of the program project requiretnents, including support for any portion of the program
offered by distance education. offered by distance education. support for any portion of the program offered by distance education.

Clerical support must be consistent with | Clerical support must be consistent with offered by distance education. Clerical support must be consistent with
institutional practice. institutional practice. Clerical support must be consistent with | institutional practice.
institirtional practice.

A2.11. The program must be allocated a budget | The program mustbe allocated 2 budget | The program must be allocated a budget | The program must be allocated a budget
of regular institutional funds, not of regular institutional funds, not of regular institutional funds, not of regular instimitienal funds, not
including grants, gifts, and other including grants, gifts, and other inciuding grants, gifts, and other including grants, gifts, and other
restricted sources, sufficient to restricted sources, sufficient to restricted sources, sufficient to restricted sources, sufficient to
implement and maintain the ohjectives of | implement and maintain the objectives of | implement and maintain the objectives of | implement and maintain the objectives of
the program and to fulfill the program’s the program and to fulfill the program’s the program and to fulfill the program’s the program and to fulfill the program’s
obligation to matriculated and entering obligation to matriculated and entering obligation to matriculated and entering obligation to matriculated and entering
students. students. students. students.

14.2.12. o Inshuetioral-Adequate classroom

and lshoratory space, including

storing and securing of equipment
and supplies, must be adegquateapd
provided by the institution sust
beand assigned to the occupational
therapy program on a priority basis.
If laboratory space for-eoceupational
therapyriab classesis provided by

another ihstitution or agency, there
must be a written and signed
agresment to ensure assignment of
space for program use.

+Adoguatospace st be provided-to
store-sndsecure-equipmentand
Supphes:

*  The program director and faculty

*  Adequate classroom and
laboratorvinstrastenal space,
including storing and securing of
equipment and supplies, mustbe
adeguateandprovided by the
institution mustbegnd assigned to
the occupational therapy program on.
a priority basis. If laboratory space
is provided by another institution or
agency, there must be a written and
signed agreement to ensure
assignment of space for program use.

& Adoauste space-mustbe previded to
storeand secure-cquipmertond
supplies:

*  Theprogram director and faculty

¢  Adequate classroom and
laboratorviastruetenal space,
including storing and securing of
eguipment and supplies, must be
adeguate-snd-provided by the
institution mustbeand assigned to
the occupational therapy assistant
program on a priority basis. If
laboratery space fereccupatonal
therspyassistantlab-classesis
provided by another institution or
agency, there must be a written and
signed agreement to ensure

assignment of space for program use.

+—Adeguntespace mastbeprevided to
stere-and Securecquipmentand
supplies:

*  Adequate classroom and
laboratorvinstuctsonal space,
including storing and securing of
equipment and supplies, must be
adequate andprovided by the
institution yustbeand assigned to
the occupational therapy assistant
program on: a priority basis. If
laboratory space fer-eecupationsd
therapy assistantlab-classesis
provided by another institution or
agency, there must be a written and
signed agreement to ensure
assignment of space for program use.

= Adeguate speee-mustbeprovided to
j ; . :
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SIS

must have office space consistent
with institutional practice.

¢ Adequate space must be provided
for the private advising of students,

must have office space consistent
with institutional practice.

s Adequate space must be provided
for the private advising of students.

¢  The program director and faculty
must have office space consistent
with institutional practice.

¢  Adequate space must be provided
for the private advising of students.

*  The program director and faculty
must have offite space consistent
with institutional practice.

»  Adequate space must be provided
for the private advising of students.

AZ13. s Appropriate and sufficient *  Appropriate and sufficient ¢ Appraopriate and sufficient »  Appropriate and sufficient
equipment and supplies must he equipment and supplies nwmust be equipment and supplies must be equipment and supplies must be
provided by the institution for previded by the institution for provided by the institution for provided by the institution for
student use and for the didactic, student use and for the didactic and student use and for the didactic, student use and for the didactic and
supervsed-fieldwork, and doctoral supervised fieldwork components of suparsed-fieldwork, and suparvised fieldwork components of
capstone components of the the curriculum. baccalaureate project components the currienlum.
curriculum. . of the curriculum. .

¢ Students must be given access to *  Students must be given access to

e Students mustbe given access to and and have the opportunity tousethe | ¢  Students musthe given access to and have the opportunity to use the
have the opportunity to use the evaluative and treatment and have the opportunity to use the evaluative and treatment
evaluative and treatment methodologies that reflect both evaluative and treatment methodologies that reflect beth
methodologies that reflect beth current evidence~bhased and methodolegies that reflect beth current evidence-based and
current evidence-based and-practice practice in the geographic area current evidence-hasedsnéd practice practice in the geographic area
in the geographic area served hy the served by the program. in the geographic area served by the served by the program.
program. program.

AZ214. *  Students must have ready accessfoa | »  Students must have readyaccessto | Students must have ready access to s Students must have ready access to
supply of current and relevant a supply of current and relevant a supply of current and relevant a supply of current and relevant
boeks, jeurnals, perfodicals, books, journals, periodicals, boaoks, journals, periedicals, books, journals, periodicals,
computers, software, and other computers, software, and other computers, software, and other computers, software, and other
reference materials needed ferthe reference materials needed to meet reference materials needed to meet reference materials needed to meet
pracieeareasandto meet the the requirements of the the requirements of the curriculum. the requirements of the curriculum.
requirements of the curriculum. This curriculum. This may include, but This may include, but is not limited This may include, but is not Iimited
may include, but is not limited te, is not limited to, libraries, online to, libraries, ohline services, to, libraries, online services,
libraries, online services, interlibrary services, interlibrary loan, support, interlibrary loan, support, and interlibrary loan, support, and
loan, support, and resource centers, and resource centers. resource centers. Tesource centers.

¢ Instructional alds and technology * Instructional aids and technology * Instructional aids and technology *  Instructional aids and technology
must be available in sufficient must be available in sufficient must be available in sufficient must be available in sufficient
quantity and quality to be consistent quantity and quality o be consistent quantity and quality to be consistent quantity and quality to be consistent
with the program objectives and with the program objectives and with the program objectives and with the program objectives and
teaching methods. Support must also teaching methods. Support must teaching methods. Support must teaching methods. Support must
be available. also be available. also be available, also be available.
A2.15. If any portion of the program is offered If any portion of the program is offered If any portion of the program is offered If any portion of the program is offered

through distance education, it must
include:

* Aprocess through which the
program establishes that the stndent
who registers in a distance

through distance education, it must
include:

e  Aprocess through which the
program establishes that the
student who registers in a distance

through distance education, it must
include:

s A process through which the
program establishes that the
student who registers in a distance

through distance education, it must
inchade:

¢ A process through which the
program establishes that the
student who registers in a distance
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educatlon course or program isthe
same student who participates in
and completes the program and
receives academic credit.

s Technology and resources that are
adequate to support a distance-
learning environment.

* A process to ensure that faculty are
adequately trained and skilled to use
distance education methodologies.

The program must provide
documentation of the processes involved
and evidence of implementation.

educauon course or program is the
same student who participates in
and completes the program and
receives academic credit.

¢ Technology and resources that are
adequate to support a distance-
learning environment.

*  Aprocess to ensure that faculty are
adequately trained and skilled to
use distance education
methodologies.

The program must provide
documentation of the processes involved
and evidence of implementation.

education course or program is the

same student who participates in
and completes the program and
receives academic credit.

s  Technology and resources that are
adequate to support a distance-
learning environment.

* A process to ensure that faculty are
adequately trained and skilled to
use distance education
methodologies.

The program must provide
documentation of the processes involved
and evidence of implementation.

educatton course or pregram is the
same student who participates in
and completes the program and
receives academic credit.

¢  Technology and resources that are
adeguate to support a distance-
learning environment.

e A process to ensure that faculty are
adeguately trained and skilled to
use distance education
methodologies.

The program must provide
documentation of the processes involved
and evidence of implementation.

A3.0. STUDENTS -

A3L

Admission of students to the

Admissicn of students to the

Admission of students to the

Admission of students to the
occupational therapy program must be occupational therapy program must be eccupational therapy assistant program occupational therapy assistant program
made in accordance with the practices of | made in accordance with the practices of | mustbe made in accordance with the must be made in accordance with the
the institution. There must be stated the institution. There must bé stated practices of the institution. There must practices of the institution. There must
admission criteria that are clearly admission criteria that are clearly be stated admission criteria that are be stated admission criteria that are
defined and published and reflective of defined and published and reflective of clearly defined and published and clearly defined and published and
the demands of the program. the demands of the program. reflective of the demands of the program. | reflective of the demands of the program.

A3.2. Policies pertaining to standards for Policies pertaining to standards for Policies pertaining to standards for Policies pertaining to standards for
admission, advanced placement, transfer | admission, advanced placement, transfer | admission, advanced placement, transfer | admiSsion, advanced placement, transfer
of credit, credit for experiential learning | of credit, credit for experiential learning of eredit, credit for experiential learning of credit, credit for experiential learning
(if applicable), and prerequisite (if applicable}, and prerequisite (if applicable), and prerequisite (if applicable}, and prerequisite
educational or work experience educational or work experience educational or work experience educational or work experience
requirements must be readily accessible | requirements must be readily accessible | requirements must be readily accessible | requirements must be readily accessible
to prospective students and the public. to prospective students and the public. to prospective students and the public. to prospective students and the public.

A33. Programs must document Programs must document Programs must document Programs must decument
implementation of a mechanism to implementation of a mechanism to implementation of a hechanism to implementation of a mechanism to
ensure that students receiving credit for | ensure that students receiving creditfor | ensure that students receiving creditfor | ensure that students receiving credit for
previous courses and/or work previous courses and/or work previous courses and/or work previous courses and/or work
experience have met the content axperience have met the content experience have met the content experience have met the content
requirements of the appropriate doctoral | requirements of the appropriate master’s | requirements of the appropriate requirements of the appropriate
Standards. Standards. baccalaureate Standards. associate’s Standards.

A34. Criteria for successful completion of each | Criteria for successful completion of each | Criteria for successful completion of each | Criteria for successful completion of each

segment of the educational program and
for graduation must be given in advance
to each student.

segment of the educational program and
for graduation must be given in advance
to each student.

segment of the educational pregram and
for graduation must be given in advance
to each student.

segment of the educational program and
for graduation must be given in advance”
to each student.
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A3.5. Evaiuaﬂon must occr on a regular ba:ﬂs Evaluanon must occur on a regular basus Evaluatmn must occur on a regular bams Evaluatmn must occur on a regular basis
and feedback must be providedina and feedback must be providedin a and feedback must be provided in a and feedback must be providedin a
timely fashion in the following areas: timely fashion in the following areas: timely fashion in the following areas: timely fashion in the following areas:

e Student progress *  Student progress *  Student progress ¢ Student progress
*  Professienal behaviors ¢ Professional behaviors s  Professional behaviors ¢ Professional behaviors
e Academic standing *  Academic standing *  Academicstanding e  Academic standing

A36, Students must be informed of and have Students must be informed of and have Students must be informed of and have Students must be informed of and have
access to the student support services access to the student support services access to the student support services access to the student support services
that are provided to other students inthe | that are provided to other students in the | that are provided to other studebts in the | that are provided to other students in the
institution. Distance students must have | institution. Distance students must have institution. Distance students must have | institution. Distance students must have
access to the same resources as campus access to the samme resources as campus access to the same resources as campus access to the same resources as campus
students. students. students. students.

A37. Advising related to professional Advising related to professional Advising related to coursework in the Advising related to coursework in the
coursework, professional behavjors, coursework, professional behaviors, and | occupational therapy assistant program, | occupatienal therapy assistant program,
fieldwork education, and the doctoral fieldwork education must be the professional behaviors, fieldwork professional behaviors, and fieldwork
capstone must be the responsibility of responsibility of the occupational education, and the baccalaureate education must be the responsibility of
the occupational therapy faculty. therapy faculty. €apstoneproject must be the the occupational therapy assistant

respansibility of the occupational faculty.
therapy assistant faculty.
A.4.0.. PUBLIC INFORMATION & POLICIES - S _ LT : : - R

A4l All program publications and - All program publications and All program publications and "~ | All program publications and
advertising—inctuding, but not limited advertising—including, but notlimited advertising—including, but not limited advertising—including, but not limited
to, academic calendars, announcements, to, academic calendars, announcements, to, academic calendars, announcements, to, academic calendars, announcements,
catalogs, handbocks, and Web sites— catalogs, handbooks, and Web sites— catalogs, handbooks, and Web sites— catalogs, handbaoks, and Web sites—
must accurately reflect the program must accurately reflect the program must accurately reflect the program must accurately reflect the program
offered. offered. offered. offered.

A2 Accurate and current information Accurate and current information Accurate and current infermation Accurate and current information
regarding student and program regarding student and program regarding student and program regarding student and program
outcomes must be readily available to the | outcomes must be readily available to the | outcomes must be readily available to the | outcomes must be readily available to the
public on the program’s Web page. Ata public on the program’s Web page. Ata public on the program’s Web page. At a public on the program’s Web page. Ata
mirimum, the following data must be minimum, the following data must be minimum, the following data must be minimum, the following data mustbe
reported separately as well as totaled for | reported separately as well as totaled for | reported separately as well as totaled for | reported separately as well as totaled for
each of the previous 3 years: each of the previous 3 years: each of the previous 3 years: each of the previons 3 years:
® Program graduates * Program graduates s Program graduates * Program graduates

| * Graduation rates * (Graduation rates * Graduation rates ¢ Graduation rates
The program must provide the directlink | The program must provide the direct link | The program must provide the directlink | The program must provide the direct link
to the National Board for Certificationin | to the National Board for Certificationin | to the National Board for Certification in | to the National Board for Certification in
Occupational Therapy (NBCOT) program | Occupational Therapy (NBCOT) program | QOccupational Therapy (NBCOT) program | Occupational Therapy (NBCOT) program
data results on the program’s home page. | data results on the program’s home page. | data results on the program’s home page. | data results on the program’s home page,
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The program s accred:tat[on status and
the name, address, and telephone
number of ACOTE must be published in
all of the following materials used by the
institution: catalog, website, and
program-related brochures or flyers
available to prospective students. An
active link to www.acoteonline.org must
be provided on the program s home page.

[ The program must have documented N

policies and procedures, which are made
available to students and ensure the
consistent application of each of the
following:

*  Defined and published policy and
procedures for processing student
and faculty grievances.

=  Stdent withdrawal and refunds of
tuition and fees must be published
and made known to all applicants.

*  Student probation, suspensicn, and
dismissal must be published and
made known.

»  Appropriate use of equipment and
supplies and for all educational
activities that have implications for
the health and safety of clients,
students, and faculty (including
infection control and evacuation
procedures).

¢ Graduation reguirements, tuition,

The program’s accredltatlon status and
the name, address, and telephone
number of ACOTE must be published in
all of the following materials used by the
institution: catalog, wehsite, and
program-related brochures cor flyers
available to prospective students. An
active link to www.acoteonline.org must
be provided on the program’s home page.

i i i B
The pregram must have documented
policies and procedures, which are made
available to students and ensure the
consistent application of each of the
following:

e Defined and published policy and
procedures for processing student
and faculty grievances.

¢ Student withdrawal and refunds of
tuition and fees must be published
and made known to all applicants.

s  Student probation, siuspension, and
dismissal must be published and
made known.

s  Appropriate use of equipment and
supplies and for all educational
activities that have implications for
the health and safety of clients,
students, and faculty {including
infection contrel and evacuation
procedures).

s Graduation requirements, tuition,

y HY
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The program’s accreditation status and

the name, address, and telephone
nurnber of ACOTE must be published in
all of the following materials used by the
institution: catalog, website, and
program-related brochures or flyers
available to prospective students. An
active link to www.acoteonline.org must
be prowded on the program’s home page.

The progm.rn must have documented
policies and procedures, which are made
available to students and ensure the
consistent application of each of the
following:

»  Defined and published policy and
procedures for pracessing student
and faculty grievances.

e Student withdrawal and refunds of
tuition and fees must be published
and made known to all applicants.

*  Student probation, suspension, and
dismissal must be published and
made known.

*  Appropriate use of equipment and
supplies and for all educational
activities that have implications for
the health and safety of clients,
students, and faculiy (including
infection conirol and evacuation
procedures).

¢  (Graduation requirements, tuition,
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.
The program $ accredltatmn statu
the name, address, and telephone
number of ACOTE must be published in
all of the following materials used by the
institution: catalog, website, and
program-related brochures or fiyers
available to prospective students. An
active link to www.acoteonline.org must
be provided on the program s home page.
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The program must have do cumented
policies and procedures, which are made
availabie to students and ensure the
consistent application of each of the
following:

¢  Defined and published policy and
procedures for processing studernt
and faculty grievances.

¢  Studentwithdrawal and refunds of
tuition and fees must be published
and made known to all applicants.

*  Student probation, suspension, and
dismissal must be published and
made known.

¢  Appropriate use of equipment and
supplies and for all educational
activities that have implications for
the health and safety of clients,
students, and faculty {including
infection contrel and evacuation
procedures).

e Graduation requirements, tuition,
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www.acoteonline.orgmust
www.acoteonline.orgmust
www.acoteonline.orgmust
www.acoteonline.orgmust

: OCCUPATIONAL. THERAPIS

and fees must be accurately stated
published, and made known to all
applicants. When published fees are
subject to change, a statement to
that effect must be included. This
includes fees associated with
distance education.

and fees must be accurate‘y stated
published, and made known to all
applicants. When published fees are
subject to change, a statement to
that effect must be included. This
includes fees associated with
distance education.

and fees must be accurately stated
published, and made known to all
applicants. When published fees are
subject to change, a statemnent to
that effect must be included. This
includes fees associated with
distance education.

and. fees must be accurately s‘tated
published, and made kmown te all
applicants. When published fees are
subject to change, a staternent to
that effect must be included. This
includes fees associated with
distance education.

A45.

A program admitting students on the
basis of ability to benefit (defined by the
USDE as admitting students who do not
have either a high school diploma or its
equivalent) must publicize its objectives,
assessment measures, and means of
evaluating the student’s ability to benefit.

A program admitting students on the
basis of ability to henefit (defined by the
USDE as admitting students who do not
have either a high school diploma or its
equivalent} must publicize its chjectives,
assessment measures, and means of
evaluating the student’s ability to benefit.

A program admitting students on the
basis of ability to benefit (defined by the
USDE as admitting students who do not
have either a high school diploma or its
equivalent) must publicize its objectives,
assessment measures, and means of
evaluating the student’s ability to benefit,

A program admitting stndents on the
basis of ability to benefit {defined by the
USDE as admitting students who do not
have either a high school diploma or its
equivalent) must publicize its objectives,
assessment meéasures, and means of
evaluating the student’s ability to benefit.

A46.

Documentation of all progression,
retention, graduation, certification, and
credentialing requirements must be

published and made known to applicants.

A statement on the program’s website
about the potential impact of a felony
convicton on a graduate’s eligibility for
certification and credentialing must be
provided.

i % s Er

'I'he prog‘ram must have a documented

and published policy to ensure that
students complete all graduation,
fieldwork, and the doctoral capstone
requirements in a timely manner. This
policy must include a statement that all
Level Il fieldwork and the doctoral
capstone must be completed within a
time frame established by the program.

Documentation of all progression,
retention, graduation, certification, and
credentialing requirements must be

published and made known to applicants.

A statement on the program’s website
about the potential impact of a felony
conviction on a graduate’s eligibility for
certification and credentialing must be
provided.

53;;!; §§ §§§§ g‘

The progr‘am must have a documented
and published policy to ensure that
students complete all graduation and
fieldwork requirements in a timely
manner. This policy mustinclude a
statement that all Level II fieldwork must
be completed within a time frame
established by the program.

Documentation of all progression,
retention, gradunation, certification, and
credentialing requirements must be

publisked and made known to applicants.

A statement on the program’s website
about the potential impact of a felony
conviction on a graduate’s eligibility for
certification and credentialing must be
provided.

?xé‘ s ’“é
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The program must ha.ve a docmnented

and published policy to ensure that
students complete 2ll graduation,
fieldwork, and the baccalaureate
capstene-project requirements in a
timely manner. This policy must include
a statement that all Level II fieldwork
and the baccalaureate eapstone project
must be completed within a time frame
established by the program.

Documentation of all progression,
retention, graduation, certification, and
credentialing requirements mustbe
published and made known to applicants.
A staterment on the program’s website
about the potential impact of a felony
conviction on a graduate’s eligibility for
certification and credentialing must be
provided.

The prog'ram must have a documented
and published policy to ensure that
students complete all graduation and
fieldwork requirements in a timely
manner. This policy must include a
statement that all Level II fieldwork must
be completed within a time frame
established by the program.
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enrollment, fieldwork, and achievement
must be maintained and kept in a secure
setting consistent with FERPA
regulations. Grades and credits for
courses must be recorded on students’
transcripts and permanently maintained
by the sponsoring institution.

#ﬁ%’;; i
n |
Records regarding student admissmu
enrollment, fieldwork, and achievement
must be maintained and keptin a secure
setting consistent with FERPA
regulations. Grades and credits for
courses must be recorded on students’
transcripts and permanently maintained
by the sponsoring institution.

Records regardmg student admission,
enrollment, fieldwork, and achievement
must be maintained and kept in a secure
setting consistent with FERPA
regulations. Grades and credits for
courses must be recorded on students’
transcripts and permanently maintained
by the sponsaring institution.

+ I §
)

| L
Records regardlng student admlssmn
enrollment, fieldwork, and achievement
must be maintained and keptin a secure
setting consistent with FERPA
regulations. Grades and credits for
courses must be recorded on students’
transcripts and permanently maintained

by the sponsoring institution.

| A5, 0 : STRATEGIC PLAN AND PROGRAM ASSESSMENT

For programs that are offéred at more than cne locatlon, the program 'S strateglc plan, evaluatl n plan, and results of ong ' ng evaluat[on must address each program localmn asa
. component of the overall plan. - B i SREENS : : L

ALl

The program must document a current
strategic plan that articulates the
program’s future vision and schelarship
agenda, whichard guides the program
develepment-{e.g, faculty recruitrnent
and professional growth, scholarship,
changes in the curriculum design,
priorities in academic resources,
procurement of fieldwork and doctoral
capstone sites). A program strategic plan
must beforreflect a minimum of a 3-year
period and include, but need not be
limited to:

*  Evidence that the plan is based on
program evaluation and an analysis
of external and internal
environments.

¢  Long-term goals that address the
vision and mission of both the
institution and the program, as well
as specific needs of the program.

»  Specific measurable action steps
with expected timelines by which
the program will reach its long-term

The program must document a current
strategic plan that articulates the
program’s future vision_and scholarship
agenda, whichand guides the program
development(e.g., faculty recruitment
and professional growth, schelarship,
changes in the curriculum design,
prierities in academic resources,
procurement of fieldwork sites). A
program strategic plan must beforreflect
a minimum of a 3-year period and
include, but need not be limited to:

+  Evidence that the planis based on
program evaluation and an analysis
of external and internal
environments,

*  Long-term goals that address the
vision and mission of both the
institution and the program, as well
as specific needs of the program.

¢  Specific measurable action steps
with expected timelines by which
the program will reach its long-term
goals.

The program must document a current

strategic plan that articulates the
program's future vision_and scholarship
agenda, whichand guides the program
development(e.g, faculty recruitment
and professional growth, scholarship,
changes in the curriculum design,
priorities in academic resources,
procurement of fieldwork and
baccalaureate eapstoneproject sites). A
program strategic plan must beferreflect
a minimum of a 3-year period and
include, but need not be limited to:

*  Evidence that the plan is based on
program evaluation and an analysis
of external and internal
environmenis,

¢  Long-term goals that address the
vision and mission of both the
institution and the program, as well
as specific needs of the program.

*  Specific measurable action steps
with expected timelines by which
the program will reach its long-term

The program must document a current

strategic plan that articulates the
program’s future vision.and scholarship
agenda, whichand guides the program
develepment{e.g, faculty recruitment
and professional growth, scholapship,
changes in the curriculum design,
priorities in academic resources,
procurement of fieldwork sites). A
program strategic plan must be-forreflect
a minimum of a 3-year period and
include, but need not be limited to:

+  Evidence that the plan is based on
program evaluation and an analysis
of external and internal
environments.

¢ Long-term goals that address the
vision and mission of both the
institution and the program, as well
as specific needs of the program.

*  Specific measurable action steps
with expected timelines by which
the program will reach its long-term
goals.
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»  Person(s) responsible for action
steps.

s  Evidence of periodic updating of
action steps and long-term goals as
they are met or as circumsiances
change,

Person{s) responsible for action
steps.

Evidence of periodic updating of
action steps and long-term goals as

they are met or as circumstances
change.

¢+  Person(s) responsible for action
steps.

e Evidence of periodic updating of
action steps and long-term goals as
they are met or as circumstances
change.

steps.

s  Evidence of periodic updating of
action steps and long-term goals as
they are met or as circumstances
change.

A5.Z

The program director and each faculty
member who teaches two or more
courses must have a current written
professional growth and development
plan. Each plan must contain the
signature of the faculty member and
supervisor {electronic/typed signature is
acceptable). At a minimum, the plan must
include, but need not be limited to:

*  Goeals to enhance the faculty
member’s ability to fulfill designated
responsibilities (e.g, goals related to
areas of teaching responsibility,
teaching effectiveness, research;
scholarly activity).

¢  Ensure currency in the areas of
teaching responsibilities.

e Specific measurable action steps
with expected timelines by which
the faculty member will achieve the
goals.

¢  Evidence of annual updates of action
steps and goals as they are met or as
circumstances change.

» Identification of the ways in which
the faculty membel’s professional
development plan will contribute to
attaining the program’s strategic
goals.

*  The plan should reflect the
individual faculty member’s
designated responsibilities {e.g.,
every plan does not need to include

The program director and each faculty
‘member who teaches two er more
courses must have a current written
professional growth and development
plan. Each plan must contain the
signature of the faculty member and
supervisor (electronic/typed signature is
acceptable). At a minimum, the plan must
include, but need not be limited to:

Goals to enhance the faculty
member’s ability to fulfill designated
responsibilities (e.g, goals related to
areas of teaching responsibility,
teaching effectiveness, research;
scholarly activity}.

Ensure currency in the areas of
teaching responsibilities.

Specific measurahle action steps
with expected timelines by which
the faculty member will achieve the
goals.

Evidence of anmual updates of action
steps and goals as they are met or as
circumstanceés change.

Identification of the ways in which
the faculty member’s professional
development plan will contribute te
attaining the program'’s strategic
goals.

The plan should reflect the
individual faculty member’s
designated responsibilities {e.g,
every plan does not need to include

The program director and each faculty
member who teaches two or more
courses must have a current written
professional growth and development
plan. Each plan must contain the
signature of the faculty member and
supervisor (electronic/typed signature is
acceptable). At a minimum, the plan must
include, but need not be limited to:

«  Goals to enhance the faculty
member’s ability to fulfill designated
responsibilities (e.g., goals related to
areas of teaching responsibility,
teaching effectiveness, ressareh;
scholarly activity).

*  Ensure currency in the areas of
teaching responsibilities.

*  Specific measurable action steps
with expected timelines by which
the faculty member will achieve the
goals,

s  Evidence of annual updates of action
steps and goals as they are metor as
circumstances change.

¢  Identification of the ways in which
the faculty member’s professional
development plan will contribute to
attaining the program’s strategic
goals.

*  The plan should reflect the
individual faculty member’s
designated responsibilities (e.g,
every plan does not need to include

The program director and each facuity
member who teaches two or more
courses must have a current written
professional growth and development
plan. Each plan must contain the
signature of the faculty member and
supervisor {electronic/typed signature is
acceptable). At a minimum, the plan must
include, but need not be limited to:

*  (Goalsto enhance the faculty
member’s ability to fulfill designated
responsibilities (e.g, goals related to
areas of teaching responsibility,
teaching effectiveness, researeh,
scholarly activity).

*  Ensure currency in the areas of
teaching responsibilifies.

e  Specific measurable action steps
with expected timelines by which
the faculty member will achieve the
goals.

*  Evidence of annual updates of action
steps and goals as they are met or as
circumstances change.

¢  Identification of the ways in which
the faculty member's professional
development plan will contribute to
attaining the program’s strategic
goals.

*  The plan should reflect the
individual faculty member’s
designated responsibilities (e.g.,
every plan does not need to include
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scholarly acnv1ty 1f t]:us isnot part of

the faculty member’s
responsibilities. Similarly, if the
faculty member’s primary role is
research, he or she may notneed a
goal related to teaching

effectiveness). Faculy-who teach;

' SChO]arly ar:uv;ty 1f this is not part of

the faculty member’s
responsibilities. Similarly, if the
faculty member’s primary role is
research, he or she may notneed a
goal related to teaching

effectiveness). Eaculr-who teach;

”scholarly actlwty if this is not part of

the faculty member’s
responsibilities Simbarlyif the

scholarly actnnty 1f thlS is not part of

the faculty member’s
responsibilities.Simdarlyifthe
research-he-orshermaynotneada
goalrelatedtotoaching
effectivensss).

AbL.3.

Programs must routinely secure and
document sufficient qualitative and
guaititative information to allow for
analysis about the extent to which the
program s meeting its stated goals and
objectives to inform strategic changes.
This must include, but need not be
limited to:

Faculty effectiveness in their
assigned teaching responsibilities.
Borumentation-efeEffectiveness of
instructional design.

Students’ competency in
professional behaviors,

Students’ progression through the
prograrm.

Student retention rates.
Fieldwork and doctoral capstone
performance evaluation.

Student evaluation of fieldwork and
the doctoral capstone experience.
Evaluation of doctoral capstone
outcomes.

Student satisfaction with the
program.

Graduates’ performance on the
NBCOT certification exam.
Graduates’ job placement and
performance as determined by

Programs must routinely secure and
document sufficient qualitative and
quantitative information to allew for
analysis about the extent to which the
program is meeting its stated goals and
objectives to inform strategic changes.
This must include, but need not be
limited to:

L ]

Faculty effectiveness in their
assigned teaching responsibilities.
Docementation-of Feffectiveness of
instructional design.

Students’ competency in
professional behaviors.

Students’ progression through the
program.

Stedent retention rates.

Fieldwork performance evaluation.,
Student evaluation of fieldwork
experience.

Student satisfaction with the
program.

Graduates’ performance on the
NBCOT certification exam.
Graduates’ job placementand
performance as determined by
employer satisfaction.

Programs must routinely and

Programs must routinely secure and
document sufficient qualitative and
quantitative information to allow for
analysis about the extent to which the
program is meeting its stated goals and
objectives to inform strategic changes.
This mist include, but need not be
limited to:

Faculty effectiveness in their
assigned teaching responsibilities.
Documentation of eEffectiveness of
instructiona) design.

Students’ competency in
professional behaviors.

Students’ progressicn through the
program.

Student retention rates,

Fieldwork and baccalaureate
capstone performance evaluation.
Student evaluation of fieldwork and
the baccalaureate expstone-project
experience.

Evaluation of baccalaureate
eapstone project putcomes.
Student satisfaction with the
program.

Graduates’ performance on the
NBCOT certification exam.
Graduates’ job placement and

Programs must routinely secure and
document sufficient qualitative and
guantitative information to allow for
analysis about the extent to which the
program is meeting its stated goals and
objectives to inform strategic changes.
This must include, but need not be
limited to:

Faculty effectiveness in their
assigned teaching responsibilities.
Pocumentatiov-ofeEffectiveness of
instructional design.

Students’ competency in
professional behaviors.

Students” progression through the
program.

Student retention rates.

Fieldwork performance evaluation.
Student evaluation of fieldwork
experience.

Student satisfaction with the
program.

Graduates’ performance on the
NBCOT certification exam.
Graduztes’ job placement and
performance as determined by
employer satisfaction.

Programs must routinely and
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employer sansfacuon

*  Graduates scholarly activity (e.g.,
presentations, publications, grants
obtained, state and national
Ieadership positions, awards}).

*  Pregrams must routinely and
systematically analyze datato
determine the extent to which the
program is meeting its stated goals
and objectives. An annual report
summarizing analysis of data and
planned actien responses must be
maintained.

«  The results of ongeing evalnation
must be appropriately reflected in
the program’s strategic plan,
cwrriculum, and other dimensions of
the program.

systematlca]ly analyze data tu
determine the extent to which the
program is meeting its stated goals
and objectives. An annual report
summarizing analysis of data and
planned action responses must be
maintained.

*  Theresults of ongoing evaluation
must be appropriately reflected in
the program’s strategic plan,
curriculum, and other dimensions of
the prograrm.

performance as determined by
employer satisfaction.

s Programs must routinely and
systematically analyze data to
determine the extent te which the
program is meeting its stated goals
and objectives. An annual report
summarizing analysis of data and

planned action responses must be
maintained.

¢ The results of ongoing evaluation
must be appropriately reflected in
the program’s strategic plan,
curriculum, and other dimensions of
the program.

systemancally analyze data to
determine the extent to which the
program is meeting its stated goals
and objectives. An annual report
summarizing analysis of data and
planned action responses must be
maintained.

s The results of ongoing evaluation
must be appropriately reflected in
the program'’s strategic plan,
curriculum, and other dimensions of
the program.

AL 4.

The average pass rate over the 3 most
recent calendar years for graduates
attempting the national certification
exam within 12 months of graduation
from the program must be 80% or higher
(regardless of the number of attempts). If
a program has fewer than 25 test takers
in the 3 most recent calendar years, the
program may include test takers from
additional years until it reaches 25 or
until the 5 most recent calendar years
are included in the total. Programs that
did not have candidates who sat for the
exam in each of the 3 most récent
calendar years must meet the required
809% pass rate each year until data for 3
calendar years are available.

The average pass rate over the 3 most
recent calendar years for graduates
attempting the national certification
exam within 12 months of graduation
from the program must he 80% or higher
{regardless of the number of attempts). If
a program has fewer than 25 test takers
in the 3 most recent calendar years, the
program may include test takers from
additional years until it reaches 25 or
until the 5 most recent calendar years
are included in the total. Programs that
did not have candidates who sat for the
exam in each of the 3 most recent
calendar years must meet the required
80% pass rate each year until data for 3
calendar vears are available.

The average pass rate over the 3 most
recent calendar years for graduates
attempting the national certification
exam within 12 months of graduation
from the program must be 80% or higher
[regardless of the number of attempts). If
a program has fewer than 25 test takers
in the 3 most recent calendar years, the
program may include test takers from
additional years until it reaches 25 or
unti! the 5 most recent calendar years
are included in the total. Programs that
did not have candidates who sat for the
exam in each of the 3 most recent
calendar years must meet the required
80% pass rate each year until data for 3
calendar years are available.

The average pass rate over the 3 most
recent calendar years for graduates
attempting the national certification
exam within 12 months of graduation
from the program must be 80% or higher
(regardless of the number of attempts). If
a program has fewer than 25 test takers
in the 3 most racent calendar years, the
program may include test takers from
additional years until it reaches 25 or
until the 5 most recent calendar years
are included in the total. Programs that
did not have candidates who sat for the
exam in each of the 3 most recent
calendar years must meet the required
809% pass rate each year until data for 3
calendar years are available.

A60.

CURRICULUM FRAMEWORK

: The curriculum framework isa descrlphon of the program that mcludes the pmgram s mlssmn, phllosophy, and currlculum desngn

As6.l

The curriculum must ensure preparation
to practice as a generalist with a broad

exposure to practice settings {e.g, school,
hospital, community, long-term care} and

The curriculum must include preparation
for practice as a generalist with a broad

exposure to practice settings (eg. school,
hespital, community, long-term care) and

The curriculum raust include preparation
for practice as a generalist with a bread

exposure to practice settings (e.g., school,
haspital, cormmunity, long-term care} and

The carriculum must include preparation
for practice as a generalist with a broad

exposure to practice settings (e.g., school,
hospital, cormmunity, long-term care) and
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practice

emerging areas (as defined by the
program). The curriculum must prepare
students to work with a variety of
populations including, but not limited to,
infants, children, adolescents, adults, and
older adults in areas of physical and
mental health.

emerging areas {as defined by the
program). The curriculum must prepare
students to work with a variety of
populations including, but not limited to,
infants, children, adolescents, adults, and
older adults in areas of physical and
menta) health.

practice areas, including new and
emerging areas (as defined by the
program). The curriculum must prepare
students to work with a variety of
pepulations including, but not limited
to, infants, children, adolescents, adults,
and older adults in areas of physical and
mental health.

practice areas, including new and

emerging areas (as defined by the
program). The curriculum must prepare
students to work with a variety of
populations including, but not limited
to, infants, children, adolescents, adults,
and older adults in areas of physical and
menial health.

A6.2.

The curriculum design must include
course objectives and learning activities
demonstrating preparationbeyand o

application of in-depth krowledge in
practice skills, research skills,

administration, leadership, program and
policy development, advocacy, education,
or and theory:

S ericul inelud lieati
praetee-through a combination of
aexperientialactvites enda capstone
experience and a capstone project.

{No related Standard)

The curriculum design must include
course objectives and learning activities
demonstrating preparation and

application of in-depth knowledge
beayend-a generalistlevelin, butnet
limited-te, practice skills, administration,
leadership, advocacy, or and education.

T et nelisd Lieasi
efadvancedin-depth lmewledgeto
practea-through acombinetenof

experience expericntislactividesand a
eapsteneand the baccalaureate- project.

{No related Standard)

AB.3.

The occupational therapy doctoral
degree must be awarded after a period of
study such that the total time to the
degree, including both preprofessional
and professional preparation, equals a
minimum of 6 FTE academic years. The
program must docuiment a system and
rationale for ensuring that the length of
study of the program is appropriate to
the expected learning and competence of
the graduate.

The program must document a system
and rationale for ensuring that the length
of study of the program is appropriate to
the expected learning and competence of
the graduate.

The program must document a system
and rationale for ensuring that the length
of study of the program is appropriate to
the expected learning and competence of
the graduate,

The program must document a system
and rationale for ensuring that the length
of study of the program is appropriate to
the expected learning and competence of
the graduate,

A4

¢  The statement of the mission of the
occupational therapy program must:

o Be consistent with and
supportive of the mission of the
spensoring institution.

o  Explain the unigue nature of the
program and how it helps fulfill
or advance the mission of the
sponsoring institution,

=  The statement of the mission of the

occupational therapy program must:

o  Be consistent with and
supportive of the mission of the
sponsoring institution.

o  Explain the unique nature of
the program and how it helps
fulfill or advance the mission of
the sponsoring institution,

*  The statement of the mission of the
occupational therapy assistant
program must:

o  Be consistent with and
supportive of the mission of the
sponsoring institution.

o  Explain the unigue nature of the
program and how it helps fulfill
or advance the mission of the

¢  The statement of the mission of the
occupational therapy assistant
program must:

o Be consistent with and
supportive of the mission of the
sponsoring institution.

o Explain the unigue nature of the
program and how it helps fulfill
of advance the mission of the
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1nc1udmg rehgmus missions.

*  The statement of philosophy of the
occupational therapy program must:

o  Reflect the current published
philosophy of the profession.

o Include a statement of the
program’s fundamental beliefs
about human beings and how
they learn.

mcludmg rehgmus missions.

¢ The statement of philosophy of the
occupational therapy program must:

o  Reflect the current published
philosaphy of the profession.

o Include a statement of the
program’s fundamental beliefs
about human beings and how
they learn.

. sp é-ns'o'ring inéﬁfﬁﬁén, T
including religious missions.
& The statement of philosophy of the

occupational therapy assistant
program must:

o Reflect the current published
philosophy of the profession.

o Include a statement of the
program’s fundamental beliefs
about human beings and how
they learn.

sbdnsonng insﬁfﬁuon,
including religious missions.
»  The statement of philosophy of the

occupational therapy assistant
program must:

o Reflectthe current published
philosophy of the profession.

o Include a statement of the
prograny’s fundamental betiefs
about human beings and how
they learn.

AG6S5.

The curriculum design must reflect the
mission and philosophy of both the
occupational therapy program and the
institution and must provide the basis for
program planning, implementation, and
evaluation. The design must identify
curricular threads and educational goals
and describe the selection of the content,
scope, and sequencing of coursework.

The instructional design must reflect the
curriculum and ensure appropriate
content delivery.

The curriculum design must reflect the
mission and philosophy of hoth the
occupational therapy program and the
institution and must provide the basis for
program planning, implementation, and
evaluation. The design must identify
curricular threads and educational goals
and describe the selection of the content,
scope, and sequencing of coursework.

The instructional design must reflect the
curriculum and ensure appropriate
content delivery.

The curriculum design must reflect the
Tnission and philesophy of both the
occupational therapy assistant program
and the institution and must provide the
basis for program planning,
implementation, and evaluation. The
design must identify curricular threads
and educational goals and describe the
selection of the content, scope, and
sequencing of coursework.

The instructional design must reflect the
curriculum and ensure approepriate
content delivery.

The curriculum design must reflect the
mission and philosophy of both the
occupational therapy assistant program
and the institution and must provide the
basis for program planning,
implementation, and evaluation. The
design must identify curricular threads
and educational goals and describe the
selection of the content, scope, and
sequencing of coursework.

The instructional design must reflect the
curriculum and ensure appropriate
content delivery.

Ab.6.

The program must have written syllabi
for each course that include course
objectives and learning activities that, in
total, reflect all course content required
by the Standards. Instructional methods
(e.g., presentations, demonstrations,
discussion} used to accomplish course
objectives must be documented.
Programs must also demonstrate the
consistency between course syllabi and
the curriculum design.

Assessment strategies to assure the
acquisition of knowledge, skills,
attitudes, professional behaviors, and
competencies are aligned with course
objectives and required for progress in
the program and graduation.

The program must have written syllabi
for each course that include course
objectives and learning activities that, in
total, reflect all course content required
by the Standards. Instructional methods
{e.g., presentations, demonstrations,
discussion) used to accomplish course
objectives must be documented.
Programs must also demonstrate the
consistency between course syllabi and
the curriculum design,

Assessment strategies to assure the
acquisition of knowledge, skills,
attitudes, professional behaviors, and
competencies are aligned with course
objectives and required for progress in
the pregram and graduation.

The program must have written syllabi
for each course that include course
objectives and learning activities that, in
total, reflect all course content required
by the Standards. Instroctional methods
(e.g., presentations, demonstrations,
discussion) used to accomplish course
objectives must be documented.
Programs must aiso demonstrate the
consistency between course syllabi and
the curriculum design.

Assessment strategies to assure the
acquisition of knowledge, skills,
attitudes, professional behaviors, and
competencies are aligned with course
objectives and required for progress in
the program and graduation.

The program must have written syllabi
for each course that include course
objectives and learning activities that, in
total, reflect all course content required
by the Standards. [nstructional methods
(e.g., presentations, demonstrations,
discussion} used to accomplish course
objectives must be documented.
Programs must als¢ demonstrate the
consistency between course syllabi and
the curriculum design.

Assessment strategies to assure the
acquisition of knowledge, skilis,
attitudes, professional behaviors, and
competencies are aligned with course
objectives and required for progress in
the program and graduation.
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Standard

6.7 New

The program must haVe a documented

agends of scholarship that reflects the
cutriculum design and mission of the

program and institution.

The program must have a decumented
agenda of scholarship that reflects the
curricuium design and mission of the
program and institution.

The progzam mnst have a decumented
agenda of scholarshiy that reflects the
curriculuym desien and mission of the
program and institytion.

The pro

mmusthav a dooumented

agenda of scholarship that reflects the
curriculum design and mission of the
program and institution.

SECTION B: CONTENT REQUIREMENTS

The' content requirements are, Wwritten as expected student outcomes Facu.lty are responﬂble for developlng learmng activities and evaluatlon methods to document that Students
meet these outcomes Level Il Fieldwork; the Baccalaureate Prolect, ‘or Capstone syllabi may not be used ta document ccmpllance Wlth a sectlon B content Siandard

determinants of health for persons,
groups, and populations with or at risk
for disabilities and chronic health

determinants of health for persons
groups, and populations with or at risk

for disahilities and chronic health

1310. . FOUNDATIONALCONTENTREQUIREMENTS EETDEEE L R
Program content must be based on 2 broad foimdation inthe hberal artand sclences, A strong foundation in the biological, physical, social; and behavioral i

| 'sciences supports an understanding of occupation across the lifespan. If the content of the: Sta_nl_i_z_ard is met through prerequ1s1te ceursework. the apphcat:on of
_ .| foundationil content in sciences must also be evident in professmna! coursework. The student will be able toz- : I :

B.1.1. Demonstrate knowledge of: Demonstrate knowledge of: Demonstrate knowledge of: Demonstrate knowledge of

s The structure and function of the »  The structure and functien of the ¢  The structure and fuanction of the s The structure and function of the
human body to include the biological human hody to include the human body to include the human body to include the
and physical sciences, kinesiology, biological and physical sciences, biological, physical sciences, biological and physical sciences,
and biomechanics. kinesiology, and biomechanics. kinesiology, and biomechanics. kinesiology, and biomechanics.

*  Human development throughoutthe | * Human development throughoutthe | » Human development throughoutthe | #  Human development throughout the
lifespan (infants, children, lifespan (infants, children, lifespan (infants, children, lifespan (infants, children,
adolescents, adults, and older adolescents, adults, and older adolescents, adulfs, and older adolescents, adults, and older
adults). Course content must include, adults). Course content must adults). Course content must adults). Course centent must
but is net imited to, developmental include, but is not: limited to, include, but is not; limited to, include, but is not limited to,
psychology. developmental psychology. developmental psychelogy. developmental psychology.

*  Concepts of human behavior to e Concepts of human behavior to «  Concepts of human behavior to *  Concepts of human behavior to
include the behavioral sciences, include the behavioral sciences, include the behavioral sciences, include the behavioral sciences,
social sciences, and science of social sclences, and science of social sciences, and science of social sciences, and science of
occupation. occupation. occupation. occupation.

B.1.2. Apply, analyze, and evaluate the role of Apply and analyze the role of Apply knowledge and appreciation of the | Explain the role of sociocultural,
sociocultural, socioeconomic, diversity sociocultural, socioeconomic, diversity role of sociocultural, socioeconomic, socioeconomic, diversity facters, and
factors, and lifestyle choices in factors, and lifestyle choices in diversity factors, and lifestyle choices in lifestyle choices in contemporary society
contemporary society to meetthe needs | contemporary society to meet the needs | contemporary society to meettheneeds | to meet the needs of persons, groups, ang
of persens, groups, and populations. of persons, groups, and populations. of persons, groups, and populations (e.g, | populations {e.g., principles of
Course content must include, but is not Course content must include, but is not principles of psychology, sociology, and psycholegy, sociology, and abnormal
limited to, introductory psychology, limited to, intreductory psychology, abnormal psychology}. psychology).
abnormal psychology, and introductory abnormal psychology, and intreductory
sociology or infroductory anthrepology. | sociology or introductory anthropology.

B.1.3. Demonstrate knowledge of the social Demenstrate knowledge of the social Appl=Demonstrate knowledge of the Explain- Demonstrate knowledge of the

social determinants of health for persons

groups, and pepulations with oF at risk
for disahilities and chronic health

social determinants of health for persons,

groups, and populations with or at risk
for disabilities and chronic health
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condmons-fpem-&a—ep*eleﬁheée#aﬂ

perspective. This must include an
analysis of the epidemiological factors
that impact the public heaith and welfare

conditions. This must include an analysis
of the epidemiological factors that impact
the public health and welfare of
disadvantaged populations fressn

conditions, This mustinclude an
understanding of the epidemiclogical
factors that impact the public health and
welfare of disadvgntaged

co‘nlg‘ ztmns Thi.Slrl;!i;lS.i:iQ. dudé én —
understanding of the epidemioiogical
factors that impact the public health and

welfare of disadvantaged populations.

development in occupational therapy
and its desired impact and influence on

development and its importance to

of disadvantaged populations. epideminlogical perspechve. populations.aadethical andpracteal and-ethicaland prachenl considerations
m}m@%&m&m{—aﬂd‘ i m&m&l&ﬂd i i . . - - - - - ot
publichiealth &_ﬂd * share-of pe;a.&lqaaem publichealth Eﬁ,ié i_' ehare-ofp Effﬁ?m 3 apd-international settings settinge.
healts ;i.z.g...];, heald 13 .g.g...]]’
jonal_and intempationalsetings. jonalandintermational settings,
B.1.4. Demonsirate the ability to use Demonstrate the ability to use {No related Standard) (No related Standard)
quantitative statistics and qualitative quantitative statistics and qualitative
analysis to interpret tests and analysis to interpret tests and
measurements for the purpose of measurements for the purpoese of
establishing and delivering evidence- establishing and delivering evidence-
based practice. based practice.
B.1.5.
Moved to the
B.4.0 section -
became B.4.16.
Moved fhe B.3.0 B.2.0. OCCUPATIONALTHERAPYTHEORETICALPERSPECTIVES : L S R R E R R S A e S e
section tghmgT Currentand relevant interprofessional pefs;liécﬁves md'l':'dmg rehablhtatmn, dlsablhty,- and developmentil as well as persony/population-environment-occupation
Egﬁg?;;ca}e _ models, theorles and’ frameworks of prachce The program must facnlltate the development of the performance (:ntenallsted beiow The student Wl[l be able tog
'p'_erspeetiv'es. is P DR e e e T T e T e e
abetlerft | o0 T T e T T L [ I e e T
-when placed SR
peforeihébasie] UL U T T T e T e T T e T e T
temetsof OT. | I | | e R T SRR
B.2.1. Apply, analyze, and evaluate scientific Apply, analyze and evaluate sczentlﬁc Apply sc1ent1f1c emdence theorles Apply scientific evidence, theorjes,
evidence, theories, models of practice, evidence, theories, models of practice, models of practice, and frames of models of practice, and frames of
and frames of reference that underlie the | and frames of reference that underlie the | reference that underlie the practice of reference that underlie the practice of
practice of occupational therapy to guide | practice of occupational therapy to guide | occupational therapy to guide and inform | cccupational therapy to guide and inform
l and inform interventions for persons, and inform interventiong for persons, interventions for persons, groups, and interventions for persons, groups, and
groups, and populations in a variety of groups, and populations in a variety of populations in a variety of practice popuiations in a variety of practice
practice contexts and environments. practice contexts and environments. contexts and environments. contexts and environments.
B.2.2. Explain the process of theory Explain the process of theory Define the process of theory

development and its importance te

Define the process of theory
development and its importance to
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society.

occupauonal therapy

B30

BASIC TENETS OF OCCUPATIONAL THER.APY

B.3.1.

Analyze and evaluate occupational '

therapy history, philosophical base,
theory, and sociopolitical climate and its
importance in meeting society’s current
and future occupational needs as well as
how these factors influence and are
influenced by practice.

Analyze oceupational therapy history,

philosophical base, theory, and
sociopolitical climate and its importance
in meeting society’s current and future
occupational needs as well as how these
factors influence and are influenced by
practice. ’

Apply knowledge of occupatlonai therapy
histary, philesophical base, theory, and
sociopolitical climate and its importance
in meeting society’s current and future
occupational needs as well as how these
factors influence and are influenced by
practice.

Explain occupational therapy history,
philosophical base, theory, and
sociopolitical climate and its importance
in meeting society’s current and future
occupational needs as well as how these
factors influence and are influenced by
practice.

B.3.2.

Apply, analyze, and evaluate the
interaction of occupation and activity,
including areas of occupation,
performance skills, performance
patterns, context(s) and environments,
and client factors.

Apply, analyze, and evaluate the
interaction of occupation and activity,
including areas of occupation,
performance skills, performance
patterns, context{s) and environments,
and client factors.

Demonstrate kmowledge of and apply the
interaction of occupation and activity,
including areas of occupation,
performance skills, performance
patterns, context(s) and environments,
and client factors.

Explain the interaction of occupation and
activity, including areas of occupation,
performance skills, performance patterns,
context(s} and environments, and client
factors.

B.3.3.

Explain to consumers, potential
employers, colleagues, third-party
payers, regulatory boards, policymakers,
and the general public about the unique
distingt nature of occupation and the
evidence that occupation supports
performance, participation, health, and
well-being.

Explain to consumers, potential
employers, colleagues, third-party
payers, regulatory boards, policymakers,
and the general public about the unigee
distinct nature of cccupation and the
evidence that occupation supports
performance, participation, health, and
well-being.

Explain to consumers, potential
employers, colleagues, third-party
payers, regulatory boards, policymakers,
and the general public about the unigue
distinct nature of occupation and the
evidence that occupation supperts
performance, participation, health, and
well-being.

Explain to consumers, potential
employers, colleagues, third-party
payers, regulatory boards, policymakers,
and the general public about the unique
distinct nature of occupation and the
evidence that occupation suppotrts
performance, pariicipation, health, and
well-being.

B34.

Apply, analyze, and evaluate scientific
evidence to explain the importance of
balancing areas of occupation, the role of
occupation in the promotion of health,
and the prevention of disease, illness,

and dysfunctionsad disability for
persons, groups, and populations.

Apply and analyze scientific evidence to
explain the importance of balancing
areas of occupation, the role of
occupation in the prometion of health,
and the prevention of disease, illness

and dysfunction and disabilite for
persons, groups, and poptlations.

Demonstrate knowledge of scientific
evidence as it relates to the importance
of balancing areas of occupation the role
of occupation in the promotion of health,
and the prevention of disease, illness

and dysfunction and-disability-for
persons, groups, and populations.

Demonstrate knowledge of scientific
evidence as it relates to the importance
of balancing areas of occupation the role
of occupation in the promotion of health,
and the prevention of disease, illness

and dysfunction snd-disability for
persons, groups, and populations.

B.3.5.

Analyze and evaluate the effects of disease
precesses including heritable diseases,
genetic conditions, mental illness
disability, trauma, and injury te-the
phvsicaland mental health-andon
occupational performance .ofthe-persen:

Analyze the effects of disease processes
including heritable diseases, genetic
conditions, mental iliness, disability,
trauma, and injury fe-the physicaland
mentalhealth-andon -occupational

performance efthe person.

Demonstrate knowledge of the effects of
disease processes including heritable
diseasas, genetic conditions, mental
illness, disability, trauma, and injury te-the

physiealand mental-healthandon
occupational performance sfthe person:

Demonstrate knowledge of the effects of
disease processes including heritable
diseases, genetic conditions, mentat )
illnass, disability, trauma, and injuryse-the
} 011
occupational performance-oftheperson.

B.3.6.

Demonstrate activity analysis in areas of
occupation, performance skills,

Demonsirate activity analysis in areas of
occupation, performance skills,

Demonstrate activity analysis in areas of
occupation, performance skills,

Demonstrate activity analysis in areas of
accupation, performance skills,
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performance patterns, context[s} and

environments, and client factors to
formulate an intervention plan.

performance pattems context{s) and
environments, and client factors to
formulate an intervention plan.

perfonnance patterns, context(s} and

performance patterns, context(s) and
environments, and client factors to
implement the intervention plan.

environments, and client factors to
implement the intervention plan.

B3.7. Demonstrate sound judgment in regard Demonstrate sound judgment in regard Demonstrate sound judgment in regard Demonstrate sound judgment in regard
to safety of self and others and adhere to | to safety of self and others and adhere to | to safety of self and others and adhere to | to safety of self and others and adhere to
safety regulations throughout the safety regulations throughout the safety regulations throughout the safety regulations throughout the
occupational therapy process as occupational therapy process as occupational therapy process as occupational therapy process as
appropriate to the setting and scope of appropriate to the setting and scope of appropriate to the setting and scope of appropriate to the setting and scope of
practice. practice. practice. practice.

-REFERRAL, SCREENING, EVALUATION, . |- REFERRAY: SCREENING, EVALUATION, ‘| SCREENING, EVALUATION, AND INTERVENTION PLAN: -« -

3'4"_0': .'Z o

‘The process of formu]atlon and

“oceupationak performance and

needs of persons; Sroups, and .
- populatlons j = :

REFERRAL;-AND INTERVENTION PLAN . :

B The process of xg;ferral= screemng, _
: eva]uauon, Fefem:ai,-and dxagnoms as

and participation must be client: .
centered culturally relevant and

‘models of practxce, frames of

'reference; and available evidence. In .|

implementation of the therapeutzc .
intervention plan to facilitate

‘participation must beclient ce!_ltered o

and culturally relevant; reflective of -
| current and emerging occupational S
|| therapy practice; based on 'avail'able e
. evidence; and based on theoretical

.| perspectives, models of practice, and.: "

frames of reference !H—adémeﬂrﬂ}m

These p‘rocesses must considerthe

The programmust faahtate RN

1 ;mtervennon plan to famhtate
.occupatlonal performam:e and :

ol carrent occupanonal therapy practlce,
‘based on available evidence; and

:5 These processes muist consider the
-peeds of persons, g:aups.:a’nd L

‘| The program must facihtate

%FERML—AND ﬂ\ITERVENTION PLAN

“The process of referral, screeumg, )
‘evaluation; and digngisis aedrrefer»eal '
.| .as Telated to occupational |
.| ;performance and partlapatmn must:
i ‘be client-centerad, culturally reIevant;

and-based on theoretical perspectwes a
models of practice, framesof "
_reference; and available evrde_nce. s

3y -'INTERVENTION PLAN FORMULATION‘-‘
i :AND IMPLEMENTATION

based on theoretical perspéctives,

“models of practice, and framesof 7

: -reference la-adeh-hen-ﬂus-pmeess' Sl

B ﬂgatmns. i

8 CREENING EVALUATION AND INTERVENTION PLAN

tand based on theoretrcalperspechves, models of prattu:e, frames ofreferenoe and
: ;avallable evidence. Th

fThe process of mterventmn to facﬂltate occupatmnal performance and i
jparm:lpatlon must be done under the supemsmn ofand i im cooperauon with the

" The program muist faclhtate development of the performance crltena hsted below
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_ .development of the perfﬂrmance e development of the performance gl
“criteria llsted below.: The student w1]l | criteria listed beluw The student wﬂl .

I o beableto ...... """ '.'beabletﬂ . B : s ST TR et e I TR
Renumbered Demonstrate therapeut]c use of self Demonstrate therap eulic use of seIf Demonstrate therapeutic use of self, Demonstrate therapeutic use of self,
the B4.0 including one’s personality, insights, including one’s personality, insights, including one’s personality, insights, including one’s personality, insights,
section o perceptions, and judgments, as part of perceptions, and judgments, as part of perceptions, and judgments, as part of perceptions, and judgments, as part of
hetter align the therapeutic process in both the therapeutic process in both the therapeutic process in both the therapeutic process in both
with the individual and group interaction. individual and group interaction. individual and group interaction. individual and group interaction.
processes.

B.4.1.

{(Previcusly

B4.13)

B.4.2. Demonstrate clinical reasoning to Demonstrate clinical reasoning to Demonstrate clinical reasoning to Demonstrate clinical reasening to

(Previously evaluate, analyze, diagnose, and provide | evaluate, analyze, diagnose, and provide | address client factors, performance address client factors, performance

B.4.9.} occupational based interventions to occupatiopal based interventions to patterns, and performance skills. patterns, and performance skills,
address client factors, performance address client factors, performance occupaticnalperformance and occupational perfexmanceand
patterns. and performance skillsaddress | patterns. and performance skillsaddress | paricipation: parteipaton

- Llomme relatad s ona]

I : , Joupat . : ; i ctoation.

B.4.3, Utilize clinical reasoning to facilitateis Utilize clinical reasoning to facilitatein tilize clinical reasoning to fagjlitate Utilize clinical reasoning to facilitate

. detesmining occupation-based deterraining occupational-based explainandprevide occupation-based explainand previde occupation-based
%P;ego)usly interventions that address client factors, | interventions thataddress client factors. | interventions thataddress client factors. | interventions that address client factors.
T This myst indlude interventions fociysed | This mustinclude jnterventions focused | This mustinclude interventions focused | This must inglnde interventions focused

on to-focilitate-the-croation-promotion, on te-faeilitate-tha-creation-promotion, on to-fasilitate-the ereationpromotion, on te-faeititate the ereaten promotion,
establishment restoration maintenance; | establishmentrestoratonmaintenance, | establishment-restorston maintainance; | establishment restorationmaintenance;
compensation, adaptation, and compensation, adaptation, and compensation, adaptation, and compensation, adaptation, and
prevention, f&r—ph?ﬁea-l—ee-gm%we prevenhon—%i@—phys;e&l—eegnmv& prevennonﬁepph-ysmal—e% prevenﬂon—fer—ph—ys&eal—eegmm&

B.4.44 Evaluate client{s)’ occupational Evaluate client{s)’ occupational Contribute to the evaluation process of Contribute to the evaluation process of

(Previously performance, inc.luding QCCupz%ﬁonai performance, inc_ludin;r_occupaftional .cIient{lsj’ occupaﬁongl performanc_el Flient[_s)' occupationgl performan_cel

B4.1) nrofile by analyzing and selecting rofile by analyzing and seleciin including an occupatignal profile, in including an occupational profile in

T standardized and non-standardized standardized and non- ized actvities-efdaily livdng (ADLSY, aetiitiesofdaily lvina CADLSY
screenings and assessment tools to screenings and assessment tools to insbumentalactivites-ofdaily living instrumentelaeivites of daily living
determine the need for occupational determine the need for eccupational HADLsrest/slenneducationwwork AR} restisleen; educationworle
therapv intervention(s]). Assessment therapy intervention[s). Assessment playleisure and-secialparticination by plaplelsure-and social partelpation by
methods must take into consideration methods must take into gonsideration administering standardized and administering standardized and
cultural and contextual factors of the cultural and contextual factors of the nonstandardized screenings and nonstandardized screenings and
client. client assessment tools and collaborating in the | assessments tools and collaborating in
development of ing occupation-based the development ofing occupation-based

Inferpret evaluation findings of Interpret evaluation findings of intervention plans and strategies. intervention plans and strategies.
accupational performance and occupational performance and
participation deficits to.develon participation deficits to deyvelop Explain the importance of using Explain the Importance of using
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occupation-based intervention plang and
strategies.

Intervention plaps and strategies must
be client-centered, culturally relevant,
reflective of current eccupational
therapy practice, and based on available

evidence.

strategies.

Intervention plans and strategies must
be client-centered, culturally relevant,
reflective of current occupational

therapy practice, and based on available
evidence,

psvchometrically sound assessment togls
when considering client needs cultvral,
and contextual factor to deliver evidence

based practice.

Intervention plans and strategies must
be dient-centered. culturally relevant,
reflective of current occupational therapy
practice, and based on available evidence.

psychemetrically sound assessment tools
when considering client needs cultyral
and contextual factor to deliver evidence
based practice.

Intervention plans and strategies must
be client-centered, culturally relevant,
reflective of current occapational therapy
practice, and based on available evidence.

psychometric properties of tests
considering factors that might bias

psychometric properties of tests
considering factors that might bias

; s . . . ; pat Ladec: T Lad
; .E 3} 3 : onal _ _EH St . Occumats :
TP S T ; £l ﬁw ¢ duily living (ADLs), | €] : c fg
%E_’n?lij' 1 = gg_;‘] ; . | ctivit ”‘_] living Perf : Porf :
g 7 7 7 : E 7 RO Centexts-and-envirenigepts Contextsand-envirenments
4 ] El £l L ') f] : 3 T i
s iz L dized and fligg ordizedand siels
E”E;LE ) &5 ; ; EE;“EE;HH ef ) 1
: onalt : centionsh | & onald : jondsk
eipation deficits to-devel ination defici tovel
ond 3 ing e . on i o] :
Sm‘g‘}es“ o m@'@s'.. T
I nion ] . . -y : . ; . .
3 d i = > 'l
w . FH N : ; ]
sctice and.! ; i.}” _iii. icerand] ; f.}” .;55-
Thisincudes: This-incladas:
A A
cL ; : cli ; :
Performance patiems Performanee-patteras
Gontexts and-cavirenments Contexts-and-envroranents
Performanceskils Porfermanee-sldlls
B.4.5. Select and apply assessmetit tools Select and apply assessment tools Exploin-the-impertance-ofusing Expleinthe-importanece of using
Previous] considering client needs, and cultural and | considering client needs, and cultural peychemetteally sound acsessmenttools | psypchowairically sound ascessmenttools
%iegausy contextual factors. and contextual factors, when-considering client needsaswellas | when-copsidering client nesdsaswelles
A Moved £ Administer selected standardized and Administer selected standardized and . . R . < . i
Bat 44' QVEC LD | 1 onstandardized assessments using nongtandardized assessments using ; ; * - ; *
[t appropriate procedures and pretocols. appronriate procedures and protocols. -snd-Aadminister selected standerdized sad-eAdminister selected-standardized
. Lardised : _ ; ;
Interpret the results based on the Interpret the results based on ot ) - 1 - \ ; ! &
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assessment resulfs (ie, sur_‘h as culture
and disability status related to the person
and context).

and disability status related to the person
and context).

assessmerit results (ie, such as culture

IM&

Collect, analyze, and report dataina
systematic manner for evaluation of

Collect, analyze, and reportdataina
systematic manner for evaluation of

Under the direction of an cccupational
therapist, collect, organize, and report on

Under the direction of an accupational
therapist, collect, organize, and report on

(Previously client and practice outcomes. Report client and practice outcomes. Report data for evalnation of client outcomes. data for evaluation of client outcomes.
B.4.3) evalnation results and modify practice as | evaluation results and modify practice as
needed. needed,
I%‘L Interpret criterion-referenced and norm- | Interpret criterion-referenced and norm- | (No related Standard) {No related Standard}
. referenced standardized test scores on referenced standardized test scores on
g); esviousiy the basis of an understanding of the basis of an understanding of
e sampling, normative data, standard and sampling, normative data, standard and
criterion scores, reliability, and validity. criterion scores, reliability, and validity.
Iﬁ& Interpret the evaluation data in relation Interpret the evaluation data in relation (No related Standard) {No related Standard)
. to accepted terminology of the profession | to accepted terminology of the profession
(Previously and explain the findings to the and explain the findings to the
B.4.6) interprofessional team. interprofessional team.
B.4.9, Design and implement intervention Design and implement intervention Demonstrate an understanding of the Demonstrate an understanding of the
(Previously strategies to remediaFe and/or - strategies to remediate and/or N intervention strategies thate remediate intervention strategies thate lremediate
B.4.14) compensate for functlor_lal cognitive compensate for functional cognitive and/ or compensate for functiona_l and/or compensate for functional
T deficits.and visual deficits, and the deficits-and visual deficits, and the cognitive deficits and visual deficits, and | cognitive deficits.-and visual deficits, and
psychasocial and behavioral health bsychosocial and behaviorat health the psychosocial and behavioral health the psychosocial and behavioral health
deficits that affect occupational | deficits that affect occupational deficits that affect occupational deficits that affect occupational
performance. ' performance. performance. performance.
B.4.10. Recommend and provide direct Recommend and provide direct Provide direct ecenpationaltherapy Provide direct seenpationaltherapy
| ousl secupational Sherapyinterventions and occupatonaltheranyinterventions and interventions and procedures to persons, | interventions and procedures to persors,
g_) ;iv{l}%us 7 procedures to persens, groups, and procedures to persons, groups, and groups, and populations to enhance groups, and populations te enhance

populations to enhance safety, health and
wellness, and performance in
occupations.

This must say includes the ability to
select and deliver occupation and
activities, preparatory metheds and tasks

(including therapeutic exercise}

education and training, and advocacy.

populations to enhance safety, health and
wellness, and performance in
occupations.

This must maw-includes the zbility to
select and deliver occupation and
activities, preparatory methods and tasks

(inclyding therapeutic exercise]

education and training, and advocacy.

safety, health and wellness, and
performance in eccupations.

This must may includes the ability to
select and deliver occupation and
activities, preparatory methods and tasks

(including therapeutic exercige],

education and training, and advocacy.

safety, health and wellness, and
performance in accupations.

This must gagy includes the ahility to
select and deliver occupation and

activities, preparatory methods and tasks

(including therapeutic exercise}

education and training, and advocacy.

[ZEEN

{Previcusly
B.4.15.}

Expleinprineiples-ofAssess the need for
and demonstrate the ability to design,

fabricate, apply, fit, and train in assistive
technologies and devices (e.g., electronic¢
aids to daily living, seating and
positioning systems) used to enhance

Assess the need for Explainprinciplas of
and demonstrate the ability to design,
fabricate, apply, fit, and train in assistive
technologies and devices (e.g, electronic
aids to daily living, seating and
positioning systems) used to enhance

Explain prineiplesafthe need for and

demonstrate strategies with assistive
technologies and devices {e.g., electronic
aids to daily living, seating and
positioning systems) used to enhance
occupational performance and foster

Explain priretples-ofthe need for and
demeonstrate strategies with assistive
technologies and devices (e.g, electronic
aids to daily living, seating and
positioning systems) used to ephance
occupational performance and foster
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.occupauonal performance and fester
participation and well-being.

66cupationa] performahce and foster
participation and we]l—being.

| parl:icipation‘ and well—being'.

participation and weIl bemg

implement transportation transitions,
including driver rehabilitation and
community access.

impiement transportation transitions,
including driver rehabilitation and
community access.

. bfemeeham-es—aﬁé—ph&s}esﬂassess the b&emeehaf&es—aaé—phys;es-}iassess the b*emeehaﬂ}es—aﬂd—phy&«e&eExplam b;—emeeh&mes—aaéphys%e&e}ixplam
(Previously need for explain prinsiplesofand need for rexplain-principlesefand principles-ofihe need for and design, principles-of the need for and design,
B.4.16.) design, fabricate, apply, {it, and train in design, fabricate, apply, fit, and train in fabricate, apply, fit and train in fabricate, apply, fit, and train in
I orthosestes and devices used to enhance | orthosesties and devices used to enhance | orthosesties and devices used to enhance | orthosesties and devices used to enhance

occupational performance and occupational performance and occupational performance and occupational performance and

participation;; and, train in the safe and participation; and, train in the safe and participation; and, train in the safe and participation; and, train in the safe and

effective use of prosthetic devices. effective the-use of prosthetic devices. effective use of prosthetic devices. effective use of prosthetic devices.
B.4.13. Provide recommendations and training Provide recommendations and training Provide training in techniques to Provide training in technigues to

. in techniques to ephance functional in technigues to enhance functional enhance functional mobility, including enhance functional mobility, including

%Pi eiv;gusiy mobility, including physical transfers, mobility, including physical wransfers, physical transfers, wheelchajr physical transfers, wheelchair
TR wheelchair management, and mobility wheelchair management, and mobility management, and mobility devices. management, and mobility devices.
devices. devices.
B.4.14, Evaluate the needs of persons, groups, Evaluate the needs of persons, groups, Provide training in techniques to Provide training in techniques to

. and populations to design programs that | and populations to design programs that | enhance community mobility and enhance community mobility and

éPzelval%usly enhance community mobility and enhance community maebility and address transportation transitions, address transportation transitions,

including driver rehabilitation and
community access.

including driver rehabilitation and
community access.

'B._zz-.;sl

Demonstrate knowledge of the use of
technology in practice, which must

Demonstrate knowledge of the use of
technology in practice which must

Demonsirate knowledge of the use of
technology in practice , which must

Demenstrate knowledge of the use of
technology in practice, which must

others in precautions and techniques
while considering client and contextual
factors.

others in precautions and techniques
while considering client and contextual
factors.

][EP;eSv;'ously inclade: include: include: include:
= Electronic documentation systems *  Electronic documentation systems =  Electronic documentation systems +  Electronic documentation systems
I Simulated . . Sumulated . : Siraulated envi . Simulated . .
+  Virtual environments *  Virtual environments +  Virtual environments a  Virtual environments
s Telehealth technology *  Telehealth technology e Telehealth technology ¢  Telehealth technology
B:4.16. Evaluate and provide interventions for Evaluate and provide interventions for Demonstrate interventions that address Demonstrate interventions that agdress
Previous] dysphagia and disorders of feeding and dysphagia and diserders of feeding and dysphagia and disorders of enable dysphagia and disorders of enable
; ;el‘gcf‘s Y eating menasement-of foeding. cating, eating management of foeding. cating feeding and; eating rand swallowing feeding and; eating -and-swallowing
ik and-swallewdngto enable performance andswallewing to enable performance performanceineledine tha nrocessef performanes (including the prosess-of
Gncluding & fheinging food inchsding t food Brineinge food-or fuids & Lot brinsine foodor-fluids & Lepl
i 3 0 : a = i F i g i
%‘* : .].E 2 Eh;f‘lat ; LA !E"I‘}E H;E ;;} Lo bl 1 ; ; ) i; late food e ;E i food or fuid .ﬁ]EE E;"ﬁﬂ eup : “;_; ‘%Ehi ﬂg g 5] ; 5
eefluidin the mouth and-swollowing erfluidinthe-mouthrand swallowing andtheinitiationef swallewdng}and and-theinitationofswallowing}-and
assessmentand-mohegement)and train assessmentoand management)and train train others in precautions and train others in precautions and

techniques while considering client and
contextual factors. .

techniques while considering client and
contextual factors.

32


https://orthoses.a.es

B.4.17.

{Previcusly
B.4.20.)

Demonstrate knowledge and use of the
safe and effective application of superficial
thermal agents. and rnechanical modalities)
aswrellas-theuseofdeep thermal agents,
and electrotherapeutic medalitiesagents,
and mechanical devices as a preparatory
measire to improve occupational
performance. This must include
indications, contraindications, and
precautions.

Demonstrate knowledge and use of the
safe and effective application of superficial
thermal agents, and-nechanisalmodalities
as-well-asthe use-efdeep thermal agents,
and electrotherapenticelectrotherapeutic
agents, and mechanical devices medalifies

as a preparatory measure to improve
occupational performance. This must
include indications, contraindications, and
precautions.

e
Evaluate, grade, or modify the way

Define the safe and effective application of
superficial thermal agents, deep thermal

agents, electrotherapeutic agents, and
mechanical sedatities-devicesasa
preparatory measure to improve
occupational performance. This must
include indications, contraindications, and
precautions.

Define the safe and effective application of
superficial thermatl agents, deep thermal
agents, efectrotherapeutic agents. and
mechanical medslidesdevicesasa
preparatory measure to improve
occupational performance. This must
include indications, contraindications, and
precauticns.

*  To design activities and clinical

health literacy education approaches:

training for persons, groups, and
populations.

s  Toinstruct and train the client,
caregiver, family, significant others,
and communities at the level of the
audience.

health literacy education approaches:

*  To design activities and clinical
training for persons, groups, and
populations.

* Toinstruct and train the client,
caregiver, family, significant cthers,
and communities at the level of the
audience.

education approaches:

¢ To design activities and clinical
training for persons, groups, and
populations.

¢ Toinstruct and train the client,
caregiver, family, significant others,
_and communities at the level of the
audience.

B.4.18. Evaluate, grade, or modify the way Demonstrate the ability to grade or Demonstrate the ability to grade or
. persons, groups, and pepulations persens, groups, and populatiens modify the ersons, groups, and modify the way persons, groups, and
(Previously rform occupations and activities by ; perform occupations and activities by opulations perform occupations and opulations perf occupations and
B.4.26.) }E?______IJ__.—_.—L - Dbopulations perform occupations ang popations perform occupations and
and-adoptprecesses-orenvironments; and-adaptprocesses-or-environments; activities hy andadaptprocessesor activities by and adapt prosesses or
applying ergonomic principlesterefioct applying ergonomic principlestsreflect | envirenments, applying ergonomic exvirenments-applying ergonomic
he-changins needs of the clent thechangingneads-olthacliont pnnmples—te—x:eﬁeeeehe-ehaﬂamﬂ—ﬁeeéa pﬂnc;p!es—te-reﬂeet—the-ehaagaqg—neeés
IB.4.19, Demonsirate, evaluate, and plan the Demonstrate, evaluate, and plan the Engage in the consultative process with Engage in the consultative process with
(Previously consultative process wiﬂ_l persons, consultative process w1th persons, persons, groups, programs, persons, groups, programs,
B.4.27) groups, programs, organizations, or groups, programs, organizations, or organizations, or communities In organizations, or communities in
sRa communities in collaboration with inter- | communities in collaboration with inter- | collaboration with inter- and collaboration with inter- and
and intraprofessional colleagues. and intraprofessional colieagues. intraprofessional colleagues. intraprofessional colleagues.
|B.4-.g 0, Demonstrate, evaluate, and plan care Demonstrate, evaluate, and plan care Demonstrate care coordination, case Demonstrate care coordination, case
{Previously (:oord_ir_lation, c.ase I_nanagc?r.nent, and coor@igation, r:_ase Ilnanagt?r_nent, and man.atgement, and trax%sition se}’vices in mang_gement, and trar_Lsition se_rvices in
B.4.28) transn?on services in 1:_rad1tlonaj and transjtion services in tlradltlonal and tradlltlonal and emerging practice traditional and emerging practice
o emerging practice environments. emerging practice environmnenis. environments. environments.
B.4.21. Demonstrate, evaluate, and wutilize the Demonstrate, evaluate, and utilize the Demonstrate the principles of the Demansirate the principles of the
(Previously principles of the teaching-learning principles of the teaching-learning teaching-learning process using teaching-learning process using
B.4.22} process using educational methods and process using educational methods and educational methods and health literacy | educational methods and health literacy

education approaches:

s To design activities and clinical
training for persens, groups, and
populations.

¢  Toinstruct and train the client,
caregiver, family, significant others,
and commugnities at the level of the
audience.
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Monitor and reassess, in collaboration

Monitor and 1 reassess, in co]laboratlon

Monitor and reassess, in collaboration

B.4.22 Mon:tor and reassess, in co!]aborauon
. with the client, caregiver, family, and with the client, caregiver, family, and with the client, caregiver, family, and with the client, caregiver, family, and
(Previously significant others, the effect of significant others, the effect of significant others, the effect of significant others, the effect of
B.4.29.) occupational therapy intervention and occupational therapy intervention and occupational therapy intervention and accupational therapy intervention and
the need for continued or modified the need for continued or modified the need for continued or modified the need for continued or modified
intervention. intervention. intervention, and communicate the intervention, and communicate the
identified needs to the oceupational identified needs to the eccupational
therapist. therapist.
B.4.23. Identify occupational needs through Identify occupational needs through Identify occupational needs through Identify occupational needs through
{Previously effective communication with patients, effective communication with patients, effective communication with patients, effective communication with patients,
B.4.24.) families, communities, and members of families, communities, and members of families, communities, and members of families, communities, and members of

the interprofessional teamin a
responsive and responsible manner that
supports a team approach to the
promotion of health and wellness.

the interprofessional team in a
responsive and responsible manner that
supperts a team approach to the
promotion of health and weliness.

the interprofessional team in a
responsive and responsible manner that
supports a team approach to the
promotion of health and weliness.

the interprofessional team in a
résponsive and responsible manner that
supports a team appreach to the
promotion of health and wellness.

Baz4

(Previously
B4.4.)

Demorstrate effective intraprofessional
OT/OTA collaboration to:

*  Identify the role of the occupational
therapist and ocenpational therapy
assistant in the screening and
evaluation process.

*  Demonstrate and identify techniques
in skills of supervision and
collaboration with occupational
therapy assistants.

Demonstrate effective intraprofessional
OT/OTA collaboration to:

*  Identify the role of the occupational
therapist and occupational therapy
assistant in the screening and
evaluation process.

¢  Demonstrate and identify techniques
in skills of supervision and
collaboration with eccupational
therapy assistants,

Demonstrate effective intraprofessional

OT/OTA collaboration to explain the role
of the occupational therapy assistant and
occupational therapist in the screening
and evaluation process.

Demonstrate effective intraprofessional
OT/OTA collaboration to explain the role
of the occupational therapy assistant and
occupational therapist in the sereening
and evaluation process.

|B.4.25:

Demonstrate knowledge of the principles

Demonstrate knowledge of the principles

Demonstrate awareness of the principles

Demonstrate awareness of the principles

[Previously of interprofessional team dynamics to of interprofessional team dynamics to of interprofessional team dynamics to of interprofessional team dynamics to

B.4.25} perform effectively in different teamn perform effectively in different team perform effectively in different team perform effectively in different team
roles to plan, deliver, and evaluate roles to plan, deliver, and evaluate roles to plan, deliver, and evaluate roles to plan, deliver, and evaluate
patient and population-centered careas | patientand /population-centered care as | patientand #population-centered care a5 | patientand population-centered care as
well as -snd-population health programs | well asawnd population health programs well asand population health programs well asard population health programs
and policies that are safe, timely, and policies that are safe, timely, and policies that are safe, timely, and policies that are safe, timely,
efficient, effective, and equitable. efficient, effective, and equitable. efficient, effective, and equitable. efficient, effective, and equitable.

[B.4.26. Evaluate and discuss mechanisms for Evaluate and discuss mechanisms for Identify and commurnicate to the Identify and communicate to the

{Praeviously referring clients to specialists both referring clients to specialists both occupational therapist the need to refer occupational therapist the need to refer

B.4.7.) internal and external to the profession internal and external to the profession to specialists both internal and external to specialists both internal and external

including commurity agencies.

including community agencies.

to the prefession including community
agencies.

to the profession including cormmunity
agencies.
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EDUCATIONAL PROGRAM FOI
UPATIONAL THERAPIS

B427.

Eva.luate access tO communlty resources

EXpIam the need to access £er—c0mmumty '

EXplam the need IQ access f-e-x: commun:ty

EvaIuate access to commun;ty resources
. and partners and design community and | and parimersand design community and | reseurces and partners and design resources and partners and design
{Pre‘ino\usly primary care programs to support primary care programs to support community and primary care programs community and primary care programs
411 eccupational performance —ixn occupational performance & and-primary care progransfosusedonlo | foeused-onto support eccupational
prepavationfordesignand preparation for-desigeand support occupanon_llws m&%ee&@a&%siﬁ&&diﬂg—ﬁe}é
health-managementand-maintenanes health-menasement-and FRaihtenanee; workintegrationfor persons, groups and | istegratienfor persons, groups and
heme—manageﬁea{—aﬂd—eemm%a&é home manasementand communitrand | populations. populations.
workistegrationfor persons, groups, werkintegrationfor persons, groups and
and populations. populations.
B.4.28. Develop a plan for discharge from Develop a plan for discharge from Implement a discharge plan from Implement a discharge plan from
(Previously occupational therapy services in occupational therapy services in occupational therapy services that was occupational therapy services that was
B.4.29). collaboration with the client and collahoration with the client and developed by the occupational therapist | developed by the occupational therapist
| members of the interprofessional team members of the interprofessional team in collaboration with the client and in collaboration with the client and
by reviewing the needs of the client, by reviewing the needs of the client, members of the interprofessional team members of the interprofessional team
caregiver, family, and significant others; caregiver, family, and significant others; | by reviewing the needs of the client, by reviewing the needs of the client,
available resources; and discharge available resources; and discharge caregiver, family, and significant others; caregiver, family, and significant others;
environment. environment. availahle resources; and discharge available resources; and discharge
environment. environment
B.4.29, Decwment occupationaltherapy services | Documentoccupationaltherapyservices | Documentoccupational therapyservices | Documentoccupationaltherapyservieas
(Previously biliteof . Liliteof . bilitv-of . bilitv-of .
B.4.8.) provisionand to-meetstandardsfor provisienand to-meststandardsfor provisionand-teraactstandards-for previsionond-to-meetstandardsfor
. st of services. adhor o} £ cervices adber sord ¢ sorvices, adhesi ] £ services, adher
1 : £ ammltenble Sxcility ; - ¢ licable el ) . £ mlicable feilite : leabl
] ]’ . . E i ]’ ; . E } 1, . Fe i 1) ; L3 E ! ] %’ . ﬁ i ]’ i . 1 : 2 i N
s T : octived e D . Foctivel o T . fFectivel : .E . = :Hsgm. 1
et the need ard rrtionalef cate-the need-and-rationalef e theneed-and rtionale cate the need-and ratenalet
ionald ces. onald cas ional therapy-services. onal sl o

Demonstrate knowledge of various
reimbursement systems and funding
mechanisms (e.g., federal, state, third
party, private payer), appeals
mechanisms, reatment/diagnosis codes
eg., CPT®, ICD-10, DSM-5® codes) and

coding and documentation requirements
that affect seciety consumers and the
practice of occupational therapy.

Documentation must effectively
commumicate the need and rationale for

occupational therapy services.

Demonstrate knowledge of various
reimbursement systems and funding
mechanisms (e.g., federal, state, third
party, private payer), appeals
mechanisms- treatment/diagnesis codes

e.g, CPT®, 1CD-18, DSM-5® cedes) and
coding and documentation requirements
that affect consumers and the practice of
occupational therapy.

Documentation must effectively
commaunicate the need and rationale for
pccupational therapy services.

Demonstrate knowledge of various
reimbursement systems and funding
mechanisms {e.g., federal, state, third
party, private payer).
treatment/diagnosis codes {¢.g. CPT
ICD-10, DSM-5® codes) and cadlng and
documentation requirements that affect
consumners and the practice of
occupational therapy.

Documentation must effectively
communicate the need and ratipnale for
occupational therapy services,

Demonstrate knowledge of various
reimbursement systems and funding
mechanisms (e.g, federal, state, third
party, private payer),
treatment/diagnosis codes (e.g., CPT®,
1CD-18, DSM-E® codes) and coding and

documentation requirements that affect
consumers and the practice of
occupational therapy.

Documentation must effectively
communicate the need and rationale for
occupational therapy servigas.
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ACCREDITATION STAN 'ARDS FORA
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Delete Standard ) oas
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B.4.10.) erhance oeaupationshperformance
[B.5.0. 7"

B.5:1

Identify, analyze, and evaluate the
contextual factors, current policy issues
and the socioeconomic, political,
geographic, and demographic factors on
the delivery of occupational therapy
services for persons, groups, and

Identlfy analyze, and evaluate the
contextual factors, current policy issues
and the socioeconemic, political,
geographic, and demographic factors on
the delivery of occupational therapy

services for persons, groups, and

Identify and explain the contextual

factors, current policy issues and the
socioeconemic, political, geographic, and
demographic factors on the delivery of
accupational therapy services for
persons, groups, and populations to

Idenufy and explaun the contextual
factors, current policy issues and the
socioeconomic, political, geographic, and
demegraphic factors on the delivery of
occupational therapy services for
persons, groups, and populations and
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populations to promote policy
development and social systems as they
relate to the practice of occupational
therapy.

developments and social systems as they
relate to the practice of sccupational
therapy.

promote poIicy' developrriém:s and social
systems as they relate to the practice of
occupational therapy.

social systéms as they rélate' to the
practice of occupational therapy.

ability to design ongoing processes for
quality management and essesement-and
improvement {e.g., outcome studies
analysis and client engagement surveys)
and develop program changes as needed

ongoing processes for quality
assessmentmanagement and
improvement (e.g. outcome studies
analysis and ¢lient engagement surveys)
and develop program changes as needed

processes for quality assessmant
Imanagement and improvement {e.g.,
outcome studies analysis and client
engagement surveys) and implement
program changes as needed to

B.5.2. Identify, analyze, and advocate for Identify, analyze and advocate for Explain the role and responsibility of the | Explain the role and responsibility of the
existing and future service delivery existing and future service delivery praciitioner to advocate for changes in practitioner to advecate for changes in
models and policies, and their potential models and policies and their potential service delivery policies, to effect service delivery policies, to effect
effect on the practice of eccupational effect on the practice of occupational changes in the system, to recognize changes in the system, and to recognize
therapy and opportunities to address therapy and opportunities to address opportunities in emerging practice areas, | oppertunities in emerging practice areas.
societal needs, societal needs. and te advocate for opportunities to

expand the occupational therapy
assistant’s role.

[B.5.3. Demonstrate knowledge of, develop, and | Demonstrate knowledge of, develop, and | Explain the business aspects of practice Norelated Standard}Demonsirate an
evaluate the business aspects of practice | evaluate the business aspects of practice | including, but not limited to, the nnderstanding of the business aspects of
including, but not Hmited to, the including, but not limited to, the development of business plans, financial | practice including, but not ligited to.
development of business plans, financial | development of business plans, financial | management, program evaluation financial management. billing, and
management, program evaluation managetnent, program evaluaticn models, and strategic planning. ceding.
models, and strategic planning. models, and strategic planning.

B.5.4. Identify and evaluate the systems and Identify and evaluate the systems and Identify the systems and structures that Define the systems and structures that
structures that create federal and state structures that create federal and state create federal and state legisiation and create federal and state legislation and
legislation and regulations and their legislation and regulations and their regulations, and their implications and regulations and their implications and
irnplications and effects on practice and implications and effects on practice. effects on practice. effects on practice.
policy.

B.5.5. Provide care and programs that Provide care and programs that Provide care and programs that Provide care and programs that
demonstrate knowiedge of applicable demonstrate knowledge of applicable demonstrate knowledge of applicable demonstrate knowledge of applicable
national requirements for credentialing national requirements for credentizling national requirements for credentialing national requirements for credentialing
and requirements for licensure, and requirements for licensure, and requirements for licensure, and requirements for licensure,
certification, or registration consistent certification, or registration consistent certification, or registration consistent certification, or registration consistent
with federal and state laws. with federal and state laws. with federal and state laws. with faderal and state laws.

B.5.6. Demonstrate leadership skills in the Demonstrate the ability to plan, develop, | ldentify the need and demonstrate the erelated Standard}Demonsirate the
ability to plan, develop, organize, and organize, and market the delivery of ability to participate in the development, | gbility tp participate in the deyelopment
market the delivery of services to include | services to include the determination of | marketing, snd management of service marketing, and management of service
the determination of programmatic programmatic needs and service delivery | delivery options. delivery options,
needs and service delivery options and options and formulation and
formulation and management of staffing | management of staffing for effective
for effective service provision. service provision.

B.5.7. Demonstrate leadership skills in the Demonstrate the ability to design Identify the need for and evaluate Participate in the documentation of

ongoing processes for quality
assessmentmanagement and
improvement {e.g, cutcomne studies
analysis and client engagement surveys)
and implement program changes as
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to demonstrate quahty of services and to
direct administrative changes.

to demonstrate quality of services and to
direct administrative changes,

demonstrate quality of services.

needed to demonstrate quahty of
services.

B.5.8. Develop strategies for effective, Develop strategies for effective, Develop strategies for effective, Define strategies for effective,
competency-hased legal and ethical competency-based legal and ethical competency-based legal and ethical competency-based legal and ethical
supervision of occupational therapy and | supervision of occupational therapy and | supervision of occupational therapy supervision of occupational therapy
non-gccupational therapy personnel. non-occupational therapy personnel. assistants and non-occupational therapy | assistants and nen-occupational therapy

1. L
Consider staff development and personne PEIsOnne
professional ahilities and competencies
of supervised staff as they relate to job
responsibilities.
B.6.0: SCHOLARSHIP """"""""""

B61

. Crlthue quantltatlve and quahtztlve
research in order to analyze and
evaluate scholarly activities, which
contribute to the development of 2

body of knowledge. This includes the:

Level of evidence

Validity of research studies
Strength of the methodology
Relevance to the profession of
occupational therapy

[olN e R ¢ BNl

*  Locate, select, analyze, and evaluate
scholarly jiterature to make
evidence-based decisions.

e  Evaluate, design, and implement a
scholarly study that aligns with
current research priorities and
advances knowledge translation,
professional practice, service
delivery, or professional issues (e.g,
Scholarship of Integration,
Scholarship of Application,
Scholarship of Teaching and
Learning).

. Crmque quanhtaﬁve and quahmuve
research in order to analyze and
evaluate scholarly activities, which
contribute to the development of a

body of kmowlcdge. This includes the:

Level of evidence

Validity of research studies
Strength of the methodology
Relevance to the profession of
occupational therapy

0o 0 00

»  Locate, select, analyze, and evaluate
scholarly literature to make
evidence-based decisions.

*  Participate in scholarly activities
that align with current research
priorities and advances knowledge
translation, professional practice,
service delivery, or professional
issues (e.g., Scholarship of
Integration, Schelarship of
Application, Scholarship of Teaching
and Learning).

This may include a literature review that
requires analysis and synthesis of data.
Systematic reviews that require analysis
and synthesis of data meet the
requirement for this Standard. A

. Locate and demonsn—ate
understanding of professional
literature, including the quality of
the seurce of information, to make
evidence-based practice decisions in
collaboration with the occupational
therapist.

+  Explain how scholarly activities and
literature contribute to the
development of the profession.

. Lecate and demonstrate
understanding of professional
literature, including the quality of
the source of infermation, to make
evidence-based practice decisions in
collaboration with the occupational
therapist.

*  Explain how scholarly activities and
literature contribute to the
development of the profession.
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research prolec’c is not reqmred for this

Standard and narrative reviews do not
meet this Standard.

.6.32. Select, apply, and interpret quantitative Demonstrate an understanding and use Understand theand use of quantitative {No related Standard}
and qualitative methods for data analysis i of gquantitative and qualitative methods and qualitative methods for data analysis .
to in%lude: forqdata analysis to ?nclude: whiccllﬂse include: _'———‘QL—‘—UBder.Sta’.ﬂd the. diff ence between
guantitative and qualitative researgh
¢  Basic descriptive, correlational, and *  Basic descriptive, correlational, and ¢  Basic descriptive, correlational, and | studies,
inferential quantitative statistics. inferential quantitative statistics. inferential quantitative statistics.
»  Analysis and synthesis of qualitative | ®  Analysis and synthesis of quahtatlve *  Analysis and synthesis of qualitative
data. data. data.
B.653. Create scholarly reports appropriate for | Demonstrate the skills necessary to write | Demonstrate the skills to understand a Demenstrate the skills to understand a
presentation or for publication in a peer- | a scholarly report in a format for scholarly report, scholarly report.
reviewed journal that support skills of presentation or publication, which may
clinical practice. The reports must be be made available to professional or
made available to professional or public public audiences.
audiences.
B.6.64. Demonstrate an understanding of the Demonstrate an understanding of the {No related Standard) (No related Standard)
process of locating and securing grants process of locating and securing grants
and how grants can serve as a fiscal and how granis can serve as a fiscal
resource for scholarly activities and resource for scholarly activities and
program development. Create grant program development.
i proposals er centracks to support
scholarly activities and program
development.
IB.6._15 Demonstrate an understanding of how to | Demonstrate an understanding of the (No related Standared} {No related Standard)
design a scholarly proposal in regards to | ethical policies and procedures for
ethical policies and procedures necessary | human-subject research, educational
to conduct human-subject research, research, gr.research related to
educational research, orregearch related | population health.
to popuiation health.-
B.5.6. Demgnstrate gn ynderstanding of and Demonstrate an understanding of and Uaderstand the principles of instructional | Understand the principles of teaching
. apply the principles of instructional apuly the principles of instructional design and teaching and learning in and learning in preparation for work in
_Qms—m design and teaching and learning in design and teaching and learning in preparation for workin an academic an academic setting.
.64} preparation for work in an academig preparation for work in an academic setting.
setting. setting,
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B.7.0.

PROFESSIONAL ETHICS, VALUES AND RESPONSIBILITIES

Professmnal ethics, values, and responsﬂnhtles include an understandmg and apprec:lauon of etlucs and values uf the professmn of occupatlcmal therapy Professmnal hehawors
include the ability to advocate for secial responsibility and equltable services to.support health equity.and address social detérminants of health; cotminits to engaging in lifeloxg:’

learning; and evaluates the outcome of services, which include client engagement ]udlcmus hea]thcare utlhzatton, a.nd populatmn health The program must. famhtate development :
of the performance cr:terla listed below The stident will be able to;- : Fo s

Demonstrate I{nowledge of the Amencan

Demonstrate knowledge of the American

Demonstrate knowiedge of the American

B.7.1. Demonstrate knowledge of the American
Occupational Therapy Association Occupational Therapy Association Occupational Therapy Asseciation Octupational Therapy Association
(AOTA) Occupational Therapy Code of (AOTA) Occupational Therapy Code of (AOTA) Occupational Therapy Code of (AQTA) Occupational Therapy Code of
Ethics and Ethics Standards and AOTA Ethics and Ethics Standards and AOTA Ethics and Ethics Standards and AGTA Ethics and Ethics Stundards and AQOTA
Standards of Practice and use them as a Standards of Practice and use them as a Standards of Practice and use them as a Standards of Practice and use them as a
guide for ethical decision making in guide for ethical decision making in guide for ethical decision making in guide for ethical decision making in
professional interactions, client professional interactions, client professional interactions, client professional interactions, client
interventions, employment settings, and | interventions, employment settings, and | inferventions, employment settings, and | interventions, employment settings, and
when confronted with personal and when confronted with personal and when confronted with personal and when confronted with personal and
organizational ethical conflicts, organizational ethical conflicts. organizational ethical conflicts. organizational ethical conflicts,

B.7.2. Demonstrate knowledge of how the rele | Demonstrate knowledge of how the role | Demonstrate knowledge of how the role | Demonstrate knowledge of how the role
of a professional is enhanced by of a prefessional is enhanced hy of a professional is enhanced by of a professional is enhanced by
participating in and engaging in local, parficipating in and engaging in local, participating in and engaging in local, participating in and engaging in local,
national, and international leadership national, and international leadership national and international leadership national, and internationdl leadership
positions in organizations or agencies. positions in organizations or agencies. peositions in organizations or agencies. positions in organizations or agencies.

B.7.3. Promote occupational therapy by Promote occupational therapy by Promaote occupational therapy by Promdte occupational therapy by
educating other professionals, service educating other professionals, service educating other professionals, service educating other professionals, service
providers, consumers, third-party providers, consumers, third-party providers, consumers, third-party providers, consumers, third-party
payers, regulatory bedies, and the public. | payers, regulatory bodies, and the public. | payers, regulatory bodies, and the public. | payers, regulatory bodies, and the public.

B.7.4. Identify and develop strategies for Identify and develop strategies for Identify and develop strategies for Identify and develop strategies for
ongoing professional development to ongoing professional development to ongoing professional development to ongoing professional development to
ensure that practice is consistent with ensure that practice is consistent with ensure that practice is consistent with ensure that practice is consistent with
current and accepted standards. current and accepted standards. current and accepted standards. current and accepted standards,

B.7.5. Demonsirate knowledge of personal and | Demonstrate knowledge of personal and | Demonstrate knowledge of personaland | Demonsirate knowledge of personal and

professional responsibilities related to:

*  Liability issues under current
models of service provision.

e Varied roles of the cccupational
therapist providing service ona
contractual basis.

professional responsibilities related to:

s Liability issues undet current
models of service provision.

*  Varied roles of the occupational
therapist providing service on a
contractual basis.

professional responsibilities related to:

¢ Liability issues under current
models of service provision.

*  Varied roles of the occupational
therapy assistant providing service
on a conftractual basis.

professional responsibilities related to:

e  Liahility issues under current
maodels of service provision.

¢ Varied roles of the occupational
therapy assistant providing service
on a contraciual basis,
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: coerdmatnr 15 responSIble for the program s comphance W1th ﬁeldwork educatwn requlremen

e t:ademlc ﬁeldwork r.'onrdmat wﬂl'

C.1.1. Ensure that the fieldwork program Ensure that the ﬁeldwork program Ensure thatthe ﬁeldwork program Ensure that the fieldwork program |
reflects the sequence and scope of reflects the sequence and scope of reflects the sequence and scope of reflects the sequence and scope of
content in the curricutum design in content in the curricnium design in contentin the curriculum design in content in the curricutum design in |
coliaboration with faculty so that collaboration with faculty so that collaboration with faculty so that collaberation: with facuity so that
fieldwork experiences in raditional, non- | fieldwork experiences in traditional, non- | fieldwork experiences in traditional, non- | fieldwork experiences in tradmonaI' non-
traditional, and emerging settings traditional, and emerging settings traditional, and emerging settings fraditional, and emerging settings
strengthen the ties between didacticand | strengthen the ties between didacticand | strengthen the ties between didacticand | strengthen the ties between d’ldactul: and
fieldwork education. fleldwork education. fieldwork education. fietdwork educatfon. ‘

C.l.Z. Document the criteria and process for Document the criteria and process for Document the criteria and process for Document the criteria and process for
selecting fieldwork sites, to include selecting fleldwork sites, to include selecting fieldwork sites, to include selecting fieldwork sites, to include ‘
maintaining memoranda of maintaining memoranda of maintaining memoranda of maintaining memoranda of T
understanding, complying with all site understanding, complying with all slte understanding, complying with all site understanding, complying with all site
requirements, maintaining site objectives | requirements, maintaining site objectives | requirements, maintaining site objectives | requirements, maintaining site obje]‘cﬁve_s
and site data, and communicating this and site data, and communicating this and site data, and communicating this and site data, and communicating this
inforraation to students prior to the start | information to students prior ta the start | information to students prior to the start | information to snxdents prior to the start
of the fisldwork experience, of the fieldwork experience. of the fieldwork experience. of the fieldwork experience.
Ensyre-thatfieldwerkobiestivesforail g thatfialdwork obiectives farall 5 hatfGeldwork ebiectives forall E that fieldworlk obiectivos forall
a&peﬁeaees—lﬂel&é&ﬁdﬂaeﬁﬂa&hea&th . el Theals ; includeg talkoalth s;q;;;‘;asesins%ueieamentalheah?h‘
objcetyre: sbiective. ebjective; ebjectve. i

C.1.3. Document that academic and fieldwork Document that academic and fieldwork Document that academic and feldwork Decument that academie and fieldwork

educators agree on established fieldwork
abjectives prior to the start of the
fieldwork experience and communicate
with the student and fieldwork educator
about progress and performance
throughout the fieldwork experience.

Ensure that fieldwork objectives for all

experiences include a psvchosocial
objective.

educators agree on established fieldwork
objectives prior to the start of the
fieldwork experience and communicate
with the student and fieldwork educator
about progress and performance
throughout the fieldwork experience.

Ensure that fieldwork objectives for all
experiences include a psychosocial
ohiective.

educators agree on established fleldwork
objectives priorto the start of the
fieldwork experience and communicate

with the stndent and fieldwork educator

about progress and performance
throughout the fieldwork experience.

Ensure that fieldwork chiectives for all
experiences include a psychosocial
ohjective,

educators agree on established fieldwork
objectives prior to the start of the I
fieldwork experience and commumcate
with the student and fieldwork edugator
about progress and performance
throughout the fieldwork experience,

Ensure that fieldwark objectives fortall
experiences inchide a psvchosocial
objective.
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Ensure ﬁat the ratio of fieldwork

Ensure that the ratio of ﬁeid.xvork

memoranda of understanding in effect and
signed by both parties from initiatien-the
onset to conclusion of the Leve] [
experience Seldworlcexperionces{if
apprepriatetand the Level II feldwork
experieree. Jf it involyes an entity onlside

of the academic program (Electronic
memoranda of understanding and

signatures are acceptable.)
Responsibilities of the sponsoring
institution(s) and each fieldwark site must
be clearly documented in the
memorandum of understanding.

mlamEn R
At least one fieldwork experience {either
Level I or Leve? TF) must gddress practice
in behavwml hea]th, iﬂﬂ;{&ﬁ%

memoranda of undarstanding in effect and
signed by both parties from inigation-the

gnset to conclusion of the Level I ficldwerk

expericncesfappropriate]} experience
and the Leve] Il fieldwork experience-ilf it
involves an entity cutside of the academic
program. (Electronic memoranda of
understanding and signatures are
acceptable.) Responsibilities of the
sponsoring institution(s) and each
fieldwork site must be clearly documented
in the memorandum of understanding.

tleaqt one ﬁelgwork gzpenegce { e1the

Level | or Level I1) must address grag
in be avmra} hea]th

C.1.4. Ensnre that the ratio of fieldwork Ensure that the ratio of fieldwork
educators to students enables proper educators to students enables proper educators to students enables proper educators to students enables proper
supervision, provides protection of supervision, provides protection of supervision, provides protection of supervisien, provides protection of
consumers, opportunities for consumers, opportunities for consumers, opportunities for consumers, opportunities for
appropriate role modeling of appropriate role modeling of appropriate role modeling of appropriate role modeling of 3
eccupational therapy practice, and the occupational therapy practice, and the occupational therapy practice, and the occupational therapy practice, and the
ability to provide frequent assessment of | ability to provide frequent assessment of | ability to provide frequent assessment of | ability to provide frequent assessment of
student progress in achieving stated student progress in achieving stated student progress in achieving stated student progress in achieving stated
fieldwork objectives. fieldwork objectives. fieldwork ohjectives. fieldwork objectives. |

|

Cib5. Ensure that fieldwork agreements are Ensure that fieldwork agreements are ‘Ensure that fieldwork agreements are Ensure that fieldwork agreements dre
sufficient in scope and number to allow sufficient in scope and number to allow sufficient in scope and number to allow sufficient in scope and number to allow
completion of graduation requirements completion of graduation requirements completion of graduation requirements completion of graduation requirements
in a timely manner in accordance with in a timely manner in accordance with in a timely manner in accordance with in a timely manner in accordance with
the policy adopted by the program as the policy adopted by the program as the policy adopted by the program as the policy adopted by the program as
required by Standard A.4.7. required by Standard A4.7, required by Standard A.4.7. required by Standard A.4.7. ‘

C.le. The program must have evidence of valid § The program must have evidence of valid } The program must have evidence of valild | The pregram must have evidence of valid

mernoranda of understanding in effect and
signed by both parties from ixsitaten-the
onset to conchision ¢f the Level I
experfence grd-faldworlkcxperiences{if
appropriateland the Level I fieldwork
experience. If it involves an entity outside

of the academic program (Electronic
memorandz of understanding and

signatures are acceptable.)
Responsibilities of the sponsoring
institution(s) and each fieldwork site must
be clearly documented in the
memorandum of understanding,

R b
At }east one ﬁeldwork expgnence relthe

Level [ or Level IT} must address practice
in hehavioral health, ahd/erpractee
addressinansychological and social
factors influencing engagementin
Mpﬂ_tiﬂ&

MEL T D

memoranda of understanding in effect and
signed by both parties from initiation- the
onset to conclusion of the Leveal I

erjence
apmeﬂﬁ&@e}and the Level 1I fieldwiork
experience. If it involves an entity outside
of the academic program (Electronic
memoranda of understanding and
signatures are acceptable.)
Responsibilities of the sponsoring '
institution(s) and each fieldwork site must
be clearly documented in the
memotrandum of understanding.

t Ieast one ﬁe]gwork expgrlem:e f gither

Level ! or Level I} must address practlr:e
in hehavioral health and/erpractics
agdressingpsychological and social.
facrors influencing engagement in ¢
¢occupation. i

e R



. p:4
'5c]1ents 'I'heprogram wﬂl B

Ensure that personnel that supervise

Ensure that personnel that supervise

Ensure that persormel that supervise

Ensure that personnel that superwse
Level I feldworkexperiences are Level L-fieldwork experiences are informed| Level | fieldwork experiences are Leve] [ fcldweorkexperiences are |
informed of the curriculum and of the curriculum and fieldwork program | informed of the curriculum and informed of the curriculum and
fieldwork program design and affirm the | design and affirm the ability to support the| fieldwork program design and affirm the | fieldwork pregram design and affirm the
ability to support the fieldwork fieldwork experience. This must occur ability to support the fieldwork ability to support the fieldwork

I experience. This must occur prior to the | prior to the isidstion-onset of the Level 1 | experience. This must occur prior to the experience. This must accur prior to the
initiatien-onset of the Level | feldwerk fieldworkexperience. Examples may initiatien-gnset of the Level  feldwerk inftiatierronset of the Level Iéelel-wéFk
experience. Examples may inciude, but include, but are not limited to, currently experience, Examples may include, but experience. Examples may include, ] but
are hot limited to, currently licensed or licensed or otherwise regulated are not limited to, currently licensed or are not limited to, currently Licensed or
otherwise regulated occupationat occupational therapists and accupational | otherwise regulated occupational otherwise regulated occupational
therapists and occupaticnal therapy therapy assistants, psychdlogists, therapists and occupational therapy therapists and occupational theraps
assistants, psychologists, physician physician assistants, teachers, socfal assistants, psychelogists, physician assistants, psychologists, physn:lan‘
assistants, teachers, social workers, workers, physicians, speech language assistants, téachers, social workers, assistants, teachers, social workers;
physicians, speech language pathologists, | pathologists, nurses, and physical physicians, speech language pathologists, | physicians, speech language pathologists,
nurses, and physical therapists. therapists. nurses, and physical therapists. nurses, and physical therapists.

’C. 1.98. Document that a-mesimum of-80-hoursof | Document that & maxipum-o£80-hours-of | Document that s-maximum-ef40-hoursef | Document that areasimumoef-48-howrs-ef
Level | feldwerliexperiencas sareare Level | eldwerkexperiences are Level T feldwerkexperiences ig gre Level Lieldwerleis experiences are

provided to students, and are not
substituted for any part of the Level II
fieldwork-experienes, Ensure that Level 1
Heldwerlz experiences enrich didactic
coursework through directed
observation and participation in selected
aspects of the occupational therapy
process, and include mechanisms for
formal evaluation of student
performance.

The program must have clearly
documented student learning
competencies expected of the Level ¥
feldworleoxperiences.

TFhe-Level | experience
Heldworlanusteyperiences may be met

through s-sembinatien one or more of
the following instructional methods:

provided to students, and are nhot
substituted for any part of the Level II
fieldworl-esgerienes. Ensure that Level I
£elawsrk experiences enrich didactic
coursework through directed
observation and participation in selected
aspects of the occupational therapy
process, and include mechanisms for
formal evaluation of student
performance,

The program must have clearly
documented student learning
compeiencies expected of the Level
feldweorleexperiences.

Fhe Level | experience must
Heldworkexperiences may be met
through a-combinatienohe or more of the
following instructional methods:

provided to students, and are not
substituted for any part of the Level II
fieldwork-experience. Ensure that Level I
Heldwoark experienges enrich didactic
coursework through directed
observation and participation in selected
aspects of the occupational therapy
process, and include mechanisms for
formal evaluation of sfudent
performance.

The program must have clearly

documented student learning
competencies expected of the Leve] 1

fieldworlkexperiences.

The Level | experienceraust
fieldhwerkexperiences mav be met
through acembinatisnone or.more of the
following instructional methods:

| process, and includes mechanisms for

provided to students, and are not :
substituted for any part of the LeveI I
fleldwork-experiense. Ensure that Level 1
fietdwerkexperiences eariches didactic
coursework through directed
observation and participation in se];ected
aspects of the accupational therapy:

formal evaluation of student
performance.

The program must have clearly
documented student learning
competencies expected of the Levelll

—

fisldwerlzexperiences,

TheLevel | experience st
Heldwerkexperiences may be met |
through a-combinaticnone or more of the

following instructional methods:
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*  Simulated environmentsien

*  Standardized patients

»  Faculty practice

¢ Faculty-led site visits

¢ Supervision by a fieldwork educator
in a practice environment

*  Simulated environmentsion

¢  Standardized patients

*  Faculty practice

*  Faculty-led site visits
- ) :

s Supervision by a fleldwork educator
in a practice environment

s Simulated envirognmentsien

*  Standardized patients

s Faculty practice

»  Faculty-led site visits
c . ;

¢  Supervision by a fieldwork educator
in a practice environment

s Simulated environmentsien

*  Standardized patients

s  Faculty practice !

e Faculty-led site visits !

¢  Supervision by a fieldwork eddicator
in a practice environment

; The goal of Level IT fieldwork is to develop cnmpetent entry-]evel generahst occupatmna]
i theraplsts Level II ﬁe]dwork must be mtegral to the program 5 currlculum des:gn and must:

“the’ apphcatmn of purposeful and meanmgful occupation and’ research admlmstratlon, andi;
‘managementof occupatlonal ‘therapy services. It is recommended that the student he 'exposerl to:
A varlety of chents across the llfespan and to.a. varlety of settings The progr

_purposeful and meaningfitl occupati

“The goal of Level 1T ﬁeldwork is. tn develop competent, entry-leVel generahs :

: ccupatlona.l therapy asmstants Léval Tl fisldworlk must be mtegral to'the

‘program'’s iirFicahin desngn and must inclade an in-depth's EXpE:rlence i

-delivering’ occupatmual therapy servicesto clients, f0cu51ng on the apphcaﬂogx of
It is recommended that the student be

gy xposed toav ar}ety of chents a ross the hfespan and 1:0 a varlety 4} settmgs ""i‘ e

Require a mjnimum of 24 Weeks’ fulE-

Require a rnlnimum of 24 weeks’ full-

Require a m'mimum of 16 weeks Fall-

lC a1 S}l_ Reqmre a rmrumum of 16 weeks ful]-
time Level II fieldwork. This may be time Level II fieldwork. This may be time Level II fieldwork This may be time Level II fieldwork. This may be
completed on a part-time basis, as completed on a part-time basis, as completed on a pari-time basis, as completed on a part-time basis, as |
defined by the fieldwerk placement in defined by the fieldwork placement in defined by the fieldwork placement in defined by the fieldwork placement in
accordance with the fieldwork accordance with the fieldwork accordance with the fieldwork accordance with the fieldwork
placement’s usual and customary placement’s usual and customary placement’s usual and customary placement’s usuzl and customary
personnel policies, aslong asitis atleast | personnel policies, aslongasitis atleast | personnel policies,aslongasitisatleast | personnel policies, aslongas itis atieast
50% of an FTE at that site. 50% of an FTE at that site. 50% of an FTE at that site. 50% of an FTE at that site.
The student can complete Level I] The student can complete Level I The student can complete Level 1I The student can complete Level 11
fieldwork in a minimum of one setting if | fieldwork in a minimnom of one settingif | fieldvorkin a minimum of one setting if | fieldwerk in a minimum of one setting if
itis reflective of more than one practice it is reflective of more than one practice it is reflective of more than onhe practice it is reflective of more than one praétice
area, or in a maximum of four different area, or in a maximum of four different area, or in a maximum of three different area, or in a maximum of three dlfferent
settings, settings. settings. settings. .

C.1.116. Document and verify that the student iz Document and verify that the student is Document and verify that the student is Trocument and verify that the student is

supervised by a currently licensed or
otherwise regulated cccupational
therapist who has a minimum of 1 year
full-time (or its equivalent) of practice
experience as a licensed or otherwise

| regnlated occupational therapist prior to

the initiation-onset of the Level II
fieldwork expearienece;

Ensure that the student supervisor is
adequately prepared to serve as a
fieldwork educator prior to the Level I}
fieldwork-experiernee. The supervising
therapist may be engaged by the

supervised by a currently licensed or
otherwise regulated occcupatienal
therapist who has a minimum of 1 year
full-time (or its equivalent) of practice
experience as a licensed or otherwise
reguiated cccupationat therapist prior to
the-inidiatien onset of the Level I
fieldwork experience:

Ensure that the student supervisor is
adequately prepared to serveasa
fieldwork educator prior to the Level IT
fieldwork-esperience. The supervising
therapist may be engaged by the

supervised by a currently licensed or
otherwise regulated occupational
therapist or occupational therapy
assistant {under the supervision of an
occupational therapist) who has a
minimum of 1 year full-time (or its
equivalent) of practice experience asa
licensed or otherwise regulated
occupational therapist or occupational
therapy assistant prior to the
onsetinitiation of the Level II fieldwork

Ensure that the stud ent supervisor is

supervised by a currently licensed c%r
otherwise regulated occupational |
therapist or occupational therapy
assistant {under the supervision of an
occupational therapist) who hasa
minimum of 1 year full-tire (or its ;
equivalent) of practice experience asa
licensed or otherwise regulated
occupational therapist or occupationzl
therapy assistant prior to the initiation
onset of the Level II fieldwerk

Ensure thatthe student supervisoris
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fieldwork site or by the educational
program.

fieldwork site or by the educational
program.

adequately prepared to serve as a
fieldwork educator prior to the Level If
fieldwork-espesienee. The supervising
therapist may be engaged by the
fieldwork site or by the educational
prograr.

adequately prepared to serve as a‘J
fieldwork educator prior to the Level IT
fieldwork-sxperianes. The supervising
therapist may be engaged by the
fieldwork site or by the educational
program.

]C.l.ll—?e.

Document a mechanism for evaluating
the effectiveness of supervision (e.g.,
student evaluation of fieldwork) and for
providing resources for enhancing
supervision {e.g, materials on
supervisory skills, continuing education
opportunities, articles on theory and
practice).

Document a mechanism for evaluating
the effectiveness of supervision (e.g.,
student evaluation of fieldwork) and for
providing resources for enhancing
supervision {e.g, materials on
supervisory skills, continuing education
opportunities, articles on theory and
practice).

Document a mechanism for evaluating
the effectiveness of supervision (e.g.
student evaluation of fieldwork) and for
providing resources for enhancing
supervision {e.g, materials on
supervisory skills, continuing education
opportunities, articles on theory and
practice}.

Documnent a mechanism for evaluating
the effectiveness of supervision {e.g., -
student evaluation of fieldwork) and for
providing resources for enhancing r
snpervision (e.g, materials on P
supervisory skills, continuing education
opporiunities, articles on theory and
practice}.

C.1.132.

Ensure that Level Il fieldwork
supervision is direct and then decreases
to less direct supervision as appropriate
for the setting, the severity of the client’s
condition, and the ability of the student
to suppert progression towards entry-
level competence.

Ensure that Level II fieldwork supervision
is direct and then decreases to less direct
supervision as appropriate for the setting,
the severity of the dient's condition, and
the ahility of the student to support
progression towards entry-level
competence.

Ensure that Level II fieldwork
supervision is direct and then decreases
to less direct supervision as appropriate
for the setting, the severity of the dient’s
condition, and the ablity of the student
to suppaort progression towards entry-
level competénce.

Ensure that Level II fieldwork
supervision is direct and then decréases
to less direct supervision as appropyiate.
for the setting, the severity of the dlient's
condition, and the ability of the student
to support progression towards entry-
level competence. |

C.1.143,

Document and verify that supervision
provided in a setting where no
occupational therapy services exist
includes a documented plan for provision
of occupational therapy services and
supervision by a currently icensed
otherwise regulated occupationatl
therapist with atleast 3 years full-time
or its equivalent of professional
experience prior to the Leve! II fieldwork
experience. Supervision must include a
minimum of 8 hours of direct supervision
each week of the fieldwork experience.
An occupational therapy supervisor must
be available, via a variaty of contact
measures, to the student during all
working hours. An on-site supervisor
designee of another profession must be
assigned while the occupational therapy
supervisor is off site,

Document and verify that supervision
provided in a setting where no
occupational therapy services exist
includes a documented plan for provision
of occupational therapy services and
supervision by a curréntly licensed or
otherwise regulated occupational
therapist with atleast3 years full-time
or its equivalent of professional
experience prior to the Level Il fieldwork
experienee. Supervision must include a
minimum of 8 hours of direct supervision
each week of the fieldwork experience.
An occnpational therapy supervisor must
be available, via a variety of contact
Imeasures, to the student during all
working hours, An on-site supervisor
designee of another profession must be
assigned while the occnpational therapy
supervisor is off site.

Document and verify that supervision
provided in a setting where no
occupational therapy services exist
includes a documented plan for provision
of occupational therapy assistant
services and supervision by a currently
licensed or otherwise regulated
occupaticnal therapist or occupational
therapy assistant {(under the direction of
an occupatienal therapist) with at least 3
years' full-time or its equivalent of
professional experience prior to the
Level I fieldwork-espericnee.
Supervision must include a minimum of 8
hours of direct supervision each week of
the fieldwork experience. An
occupational therapy supervisor must be
available, via a variety of contact
measures, to the student during all
working hours. An on-site supervisor
designee of another profession must be

{ assigned while the occupational therapy

Document and verify that supervision
provided in a setting where no
pceupational therapy services existi
includes a documented plan for provision
of occupational therapy assistant |
services and supervision by a currehtly
licensed or otherwise regulated :
occupational therapist or occupational
therapy assistant (under the direction of
an occupational therapist) with at least 3
years' full-time or its equivalent of
prafessional experience prior to the
Level I fieldwork-experience. J
Supervision must include a minimuin of 8
hours of direct supervision each wekek of
the fleldwork experience. An
occupatianal therapy supervisor must be
available, via a variety of contact |
measures, to the student during all |
working hours. An on-site supervisor
designee of another profession must be
assigned while the occupational therapy
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https://hours.An

supervisor is off site.

supervisor is off site. |

C.1.154. Document mechanisms for requiring
formal evaluation of student
performance on Level 11 fieldwork (e.g.,
the AOTA Fieldwork Performance
Evaluation for the Occupational Therapy

Student or equivalent),

Document mechanisms for requiring
formal evaluation of student
performance on Level II fieldwork (e.g.,
the AOTA Fieldwork Performance
Evaluation for the Occupational Therapy
Student or equivalent).

Document mechanisms for requiring
formal evaluation of student
performance on Leve! II fieldwork (e.g.,
the AOTA Fieldwork Performance
Evaluation for the Occupational Therapy
Assistant Student or equivalent].

Document mechanisms for requiring
formal evaluation of student
performance on Level I fieldwork de.g.,
the AOTA Fieldwork Performance
Evaluation for the Occupational Therapy
Assistant Student or equivalent). !

C.1.165. Document and verify that students
attending Level II fieldwork outside the
United States are supervised by an
occupational therapist who graduated
from a program approved by the World
Federation of Occupational Therapists
and has 1 year of experience in practice

pricr to the gnset of Level II fieldwork
SFPeFrence:

Document and verify that students
attending Level II fieldwork outside the
United States are supervised by an
occupational therapist who graduated
from a program approved by the World
Federation of Qccupational Therapists
and has 1 year of experience in practice
prior to the onset of Level 11 fleldwark

Document and verify that students
attending Leve] II fieldwork outside the
United States are supervised by an
occupational therapist wha graduated
from a program approved by the World
Federation of Occupational Therapists
and has 1 year of experience in practice
prior ta the gnset of Level IF fieldwork

experience:

Document and verify that smdentsl
attending Level 11 fieldwork outside the
United States are supervised by an |
occupatienal therapist who graduated :
from a program approved by the Wprid
Federation of Occupational Therapists
and has 1 year of experience in practice
prior_to the onset of Leve! 11 fieldweork

i D. 1 0. DOCTORAL CAPSTE)N

. [more of the followmg clinical practlce skllls, resgarchc
: leg, admlmstratmn, !eaderslup, prugmm agd policy

- CApstone experien;

._ fieldwork and comg]egon of Qrepa.ratog activities;
’Fhe' octnrai ca st 'ne coordmatormll

.IIIL:’BACCAIAUREATE
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Preparation should align with the
curriculum design and sequence and is
completed prior to the commencement of

D.1.1. Ensure that the doctoral capstone {No related Standard) Ensure that the baccalaureate profect {No related Standard)
reflects the sequence and scope of eapstone-reflects the sequence and scope
content in the curriculum design in of content in the curriculum design in
collaboration with faculty so that the collaboration with faculty so that the
doctoral capstone can allow for baccalaureate eapstereproject can atlow
development of advanecedin-depth for development of edvaneedin-depth
knowledge in the designated area of knowledge in the designated area of
interast. interest.
D.1.2. Ensure that the doctoral capstone is {No related Standard} Ensure that the baccalaureate project {No related Standard)
designed through cellaboration of the copstone is designed through
faculty and student, provided in collaboration of the faculty and the
setting(s) consistent with the program’s student(s), provided in setting(s)
curriculum design, including consistent with the program’s curriculum
individualized specific objectives and design, including individualized specific
plans for supervision. objectives-and-plans-for supervision.
0.1.3. Ensure that the preparation for the (Ne related Standard} Ensure-thatthe preparationforthe {No related Standard)
dectoralcapstoneprojectand-experience baccolaureate-capstoneprejectand
gad-capsione project includes a literature expericneealignswith- Sie-currieulum
review, needs assessment, design-and-seqhenee-andis-completad
goals/objectives.and-a-capstonc-project priortohecommerncament of the &
plan-thatineludes an evaluation plan. weelcbaecalavrasto eapstone:
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. ACCREDITATION STANDARDS“ "OR /

CCREDITATION STANDARDS FOR ]
MAST! R’ S-DEGREE~LEVEL

the 14-week doctoral capstone gxperiencg

an individual doctoral capstone projeet
that relatesto-the-doctoral capstone

experenes-and-demonstrates synthesis of
sdvaneed-in-depth knowledge in the

report of the individual or groupespstone
project demonstrating in-depth knowledge|
in the focused area of study.

D.1.4. Ensure that there is a valid memorandum | {No related Standard) Ensurethatthere isavalidmemoranduss | (No reldted Standard)
of understanding, for the doctoral efunderstending that at s minbmunm,
capstone experience, that, at a minimum, includesipdividualized spacifie
includes individualized specific objectivesplansfor supervisienor
objectives, plans for supervision or mentoring-and respensibilidesofall
mentoring, and responsibilities of all parties-The memeranduri-of
parties. The memorandum of understandingmust besienedby-both
understanding must be signed by hoth parties:
parties.
D.1.5. Require that the length of the doctoral (No related Standard) Reguirethat thelengihofthe {No related Standard)
| capstone experience be a minimum of 14 bacenlaureate capstoneexpericnee-ben
weeks (560 hours). This may be intmum ol 6weeks-[240 howrs - This
completed on a part-time basis and must may-be-eompleted-on a part-tme besis-and|
be consistent with the individualized mustbe-eonsistentwith-the individualized
specific objectives and capstone project. specificobiectivesond eapstene profect g
No more than 20% of the 560 hours can mere than 2006-of the 240 hourscan be
be completed off-site from the mentored completed off-sitefrom the mentored
practice setting(s) to ensure a practicesettinglsite-ensurea
concentrated experience in the concentrated-experienceinthe-desicgnated
designated area of interest. Time spent arexrefintevest—Tirsespent off site-may
off-site may include independent study inclide-indepsndentsudy activitiessuch
activities such as research and writing, asresearch-andwritdne- Prior feldvorker
Prior fieldwork or work experience may worcerperientarmaynet-be substiuted
not be substituted for this doctoral forthis bacerlaureste eapstone:
capstone expearience.
D.1.6. Document and verify that the student is {No related Standard) Documeptand verify thot the student s {No related Standard)
mentored by an individual with expertise mentored-by-anindividual- with-expertise
consistent with the student’s area of consistentwith the-student!s greas-of
focus prior to the #sidationonset of the focus prierte the-mitatonoithe
doctoral capstone experience The bacealanreate-capstoneThe-mentordoes
mentor does not have to be an nokreedto-be-anoccupational-therapy
occupational therapist. practitioner
D.1.7. Document a formal evaluation mechanism | (No related Standard) Document a formal evaluation mechanism | (No related Standard)
for objective assessment of the student’s for objective assessment of the student’s
performance during and at the completion | performance during and at the completion
of the doctoral capsione experience. of the baccalaureate expstensproiect.
D.1.8. Ensure completion and dissemination of | {No related Standard) Ensure completion and presentation of a | (No related Standard)
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ACORPDITATION STANDARDS BOR
TER’S-DEGREE-LEVEL

focused area of study.
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GLOSSARY
Accreditation Standards for a Doctoral-Degree-Level Educational Program for the Occupational Therapist,
Masters-Degree-Level Educational Program for the Occupational Therapist, Baccalaureate-Degree-Level Educational Program for the Occupational Therapy Assistant, and
Associate-Degree-Level Educational Program for the Occupational Therapy Assistant

Definitions given below are for the purposes of these documents.

ABILITY TO BENEFIT: A phrase that refers to a student who does not have a high school diploma or its recognized equivalent, but is eligible to receive funds under the Title IV Higher
Education Act programs after taking an independently administered examination and achieving a score, specified by the Secretary of the U.S. Department of Education {(USDE), indicating
that the student has the ability to benefit from the education being offered.

ACADEMIC CALENDAR: The official institutional document that lists registration dates, semester/quarter stop and start dates, holidays, graduation dates, and other pertinent events.
Generally, the academic year is divided into two major semesters, each approximately 14 to 16 weeks long. A smaller number of institutions have quarters rather than semesters. Quarters

are approximately 10 weeks long; there are three major quarters and the summer session.

ACTIVITIES: Actions designed and selected to support the development of performance skills and performance patterns to enhance occupational engagement. (AOTA, 2014},

ADVOCACY: Efforts directed toward promoting ocenpational fustice and empowering clients to seek and obtain resources to fully participate in their daily life occupations. Efforts undertaken
by the practitioner are considered advocacy, and those undertaken by the client are considered self-advocacy and can be promoted and supported by the practitionér. (AOTA, 2014).

AFFILIATE: An entity that formally cooperates with a sponsoring institution in implementing the occupational therapy educational program.

AREAS OF OCCUPATION: Activities in which people engage: activities of daily living, instrumental activities of daily living, rest and sleep, education, work, play, leisure, and social
participation.

ASSESSMENTS: “Specific tools or instruments that are used during the evaluation process” (AOTA, 2010).

ASSIST: To aid, help, or hold an auxiliary position.

BODY FUNCTIONS: “Physiological functions of body systems (including psychological functions)” (WHO, 2001).
BODY STRUCTURES: “Anatomical paris of the body, such as organs, limbs, and their components” that support body functions {WHQ, 2001}.

BUSINESS PLANS (DEVELOPMENT OF): The process of putting tagether a plan for a new endeavor that looks at the product, the marketing plan, the competition, and the personnel in an
objective and critical manner.
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CAPSTONE COORDINATOR: Faculty member who is specifically responsible for the program’s compliance with the capstone requirements of Standards Section D.1.0 and is assigned to
the occupational therapy educational program as a full-time core faculty member as defined by ACOTE.

dpcioral capstone.

CAPSTONE PROJECT: A project that is completed by a doctoral er-baccalaureate-level student that demonstrates the student’s ability to relate theory to practice and to synthesize
advanced-in-depth knowledge in a practice area that relates to the capstone experience.

CARE COORDINATION: The process that links clients with appropriate services and resources.
CASE MANAGEMENT: A system to ensure that individuals receive appropriate health care services.

CLIENT: Person or persons (including those invelved in the care of a client), group {collective of individuals, e.g., families, workers, students, or community members), or population
{collective of groups or individuals living in a similar locale—e.g,, city, state, or country—or sharing the same or like concerns). (AOTA4, 2014).

CLIENT-CENTERED SERVICE DELIVERY: An orientation that honors the desires and priorities of clients in designing and implementing interventions.

CLIENT FACTORS: Specific capacities, characteristics, or beliefs that reside within the person and that influence performance in occupations. Client factors include values, beliefs, and
spirituality; body functions; and body structures. (AOTA, 2014).

CLINICAL REASONING: Complex multifaceted cognitive process used by practitioners to pian, direct, perform, and reflect on intervention.
COLLABORATE: To work together with a mutial sharing of thoughts and ideas.

COMPETENT: To have the requisite abilities/qualities and capacity to function in a professicnal environment.
CONSORTIUM: Two or more higher education institutions having a formal agreement to share resources for the operation of an educational program.

CONSUMER: The direct and/or indirect recipient of educational and/or practitioner services offered.

CONTEXT/ CONTEXTUAL FACTORS AND ENVIRONMENT;
CONTEXT: The variety of interrelated conditions within and surrounding the client that influence performance. Contexts include cultural, personal, temporal, and virtual aspects.
ENVIRONMENT: The external physical and social environment that surrounds the client and in which the client’s daily life occupations occur.

CONTEXT OF SERVICE DELIVERY: The knowledge and understanding of the various contexts in which occupational therapy services are provided.

COOPERATIVE PROGRAM: Two administrative entities having a cooperative agreement to offer a single program. At least one of the entities must hold degree-granting authority as
required by the ACOTE Standards.

CRITERION-REFERENCED: Tests that compare the performance of an individual to that of another group, known as the norm group.

CULTURAL CONTEXT: Customs, beliefs, activity patterns, behavioral standards, and expectations accepted by the society of which a client is a member. The cultural centext influences the
client’s identity and activity choices. (AOTA, 2014].

CURRICULUM DESIGN: An overarching set of assumptions that explains how the curriculum is planned, implemented, and evaluated. Typically, a curriculum design includes educational

goals and curricnlmm threads and provides a clear rationale for the selection of content, the determination of scope of content, and the sequence of the content. A curriculum design is
expected to be consistent with the mission and philosophy of the sponseoring institution and the program.
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CURRICULUM THREADS: Curriculumn threads, or themes, are identified by the program as areas of study and development that follow a path through the curriculum and represent the
unique qualities of the program, as demonstrated by the program’s graduates. Carriculumn threads are typically based on the profession’s and program’s vision, mission, and philesophy
(e.g., occupational needs of society, critical thinking/professional reasoning, diversity/globalization.

DIAGNOSIS: The process of analyzing the cause or nature of a condition, situation, or problem. Diagnosis as stated in Standard B.4.0. refers to the occupational therapist’s ability to analyze
a problem associated with occupational performance and participation.

DISTANCE EDUCATION: Education that uses one or more of the technologies listed below to deliver instruction to students whe are separated from the instructor and to supportregular
and substantive interaction between the students and the instructor, either synchronously or asynchronously. The technologies may include

*  The Internet;

¢  (One-way and two-way transmissions through open broadcast, closed circuit, cable, microwave, broadband lines, fiber optics, satellite, or wireless communications devices;

*  Audio corferencing; or

¢ Video cassettes, DVDs, and CD-ROMs, if the cassettes, DVDs, or CD-ROMs are used in a course.

DISTANCE EDUICATION DELIVERY MODEL: There is one curriculum with some (or all) of the students receiving the didactic portion of the pregram taught via distance education from
the primary campus. The didactic portion of the program is delivered to all students (irrespective of whether itis delivered in class or by distance education) by the same instruciors.
Students may receive the experiential and lab components at either the primary campus or at other locatons.

DOCTORAL DEGREE - RESEARCH/SCHOLARSHIP; A Ph.D. or other doctor's degree that requires advanced work beyond the master’s level, including the preparation and defense of a
dissertation based on original research, or the planning and execution of an original project demonstrating substantial artistic or scholarly achievement. Some examples of this type of
degree may include Ed.D., D.M.A, D.B.A, D.Sc, D.A, or DM, and others, as designated by the awarding institution (IPEDS, 2016).

DRIVER REHABILITATION: Specialized evaluation and training to develop mastery of specific skills and techniques to effectively drive a motor vehicle independently and in accordance
with state department of motor vehicles regulations.

ENTRY-LEVEL OCCUPATIONAL THERAPIST: The outcome of the occupational therapy educational and certification process; an individual prepared to begin generalist practice as an
occupational therapist with less than 1 year of experience.

ENTRY-LEVEL OCCUPATIONAL THERAPY ASSISTANT: The outcome of the occupational therapy educational and certification process; an individual prepared to begin generalist practice
as an occupational therapy assistant with less than 1 year of experience.

EVALUATION: “The process of obtaining and interpreting data necessary for intervention. This includes planning for and documenting the evaluation precess and results” (AOTA, 2010, p.
$107).

EQUITY: Equity is the absence of avoidable or remediable differences among groups of peeple, whether those groups are defined socially, economically, demographically, or geographically

(WHO, 2017).

EXPERIENTIAL LEARNING: Method of educating through first-hand experience. Skills, knowledge, and experience are acquired outside of the traditional academic classroom setting, and
may include service learning projects.

FACULTY:

implementaton of curriculum and evaluation systems, teaching and advisement of stndents, Persenswhe-avreresidentfaeuls

FACULTY, CORE: _All faculiv members who are emploved in the occupationgl therapy educational program, Core faculty should at a minimum contribute to the development and
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FACULTY, FULL TIME: Core faculty members who hold an appointment that are full-time, as defined by the institutien, and whose job responsibilities include teaching, student
advisement andfes, contributing to the delivery of the designed curriculum regardless of the position title (e.g, full-time instructional staff, academic fieldwork coordinator, and
clinical instructors would be considered faculty).

FACULTY, PART TIME: Core faculty members whe hold an appointment that is considered by that institution to constitute less than full-time service and whose job responsibilities
include teaching, student advisement andfer_ contributing to the delivery of the designed curriculum regardless of the position title.

FACULTY, ADYUNCT: Persons who are responsible for teaching at least 50% of a course and are part-time, nonszalaried, non-tenure-track faculty members who are pajd for each
class they teach.

FACULTY-LED SITE VISITS: Faculty facilitated experiences in which stidents are able to study ¢linical practice first-hand,

FACULTY PRACTICE: Service provision by a faculty member(s) to persons, groups. and/or populations.

FIELDWORK COORDINATOR; Faculty member who is responsible for the development, implementation, management, and evaluation of fieldwork education.

FIELDWORK EDUCATOR: An individual, typically a clinician, who works collaberatively with the program and is informed of the curriculum and fieldwork program design. This individual
supports the fieldwork experience, serves as a role model, and holds the requisite qualifications to provide the student with the opportunity to carry out professional responsibilities

during the experiential portion of their education.

FRAME OF REFERENCE: A set of interrelated, internally consistent concepts, definitions, postulates, and principles that provide a systematic description of a practitioner’s interaction with
clients. A frame of reference is intended to link theory to practice.

FULL-TIME EQUIVALENT (FTE): An equivalent position for a full-time faculty member (as defined by the institution). A full-time equivalent can be made up of no more than 3 individuals.

GRADUATION RATE: The total number of students who graduated from a program within 150% of the published length of the program, divided by the number of students on the roster
who started in the program.

HABITS: “Acquired tehdencies to respond and perform in certain consistent ways in familiar environments or situations; specific, automatic behaviors performed repeatedly, relatively
aptomatically, and with Jittle variation” {Boyt Schell et al, 2014, p. 1234).

HEALTH: “State of complete physical, mental, and social wellbeing, and not merely the absence of disease or infirmity” {(WHO, 2006].

HEALTH INEQUITIES: Health inequities involve more than inequality with respect to health determinants, access to the resources needed to improve and maintain health or health
outcomes. They also entail a failure to avoid or overcome inequalities that infringe on fairness and human rights norms (WHO, 2017).

HEALTH LITERACY: Degree to which individuals have the capacity to obtain, process, and understand basic health information and services needed to make appropriate health decisions
(National Network of Libraries of Medicine, 2011}, HEALTH MANAGEMENT AND MAINTENANCE: Developing, managing, and maintaining routines for health and wellness promotion,
such as physical fitness, nuirition, decreased health risk behaviors, and medication routines (AOTA, 2014).

HEALTH PROMOTION: Health promotion is the process of enabling people to increase control over, and to improve, their health. It moves beyond a focus on individual hehaviour towards
a wide range of social and environmental interventions. (WHO, 2017).

HEALTH/PUBLIC POLICY: The basic policy or set of policies forming the foundation of public laws; health policy refers to specific policies as they relate to health and health care.
INDIVIDUAL VS. POPULATION VS. INSTITUTION: (Values, customs, beliefs, policy, power/decision making] Refers to becoming aware of the different needs of perspectives, of one
person, as oppased to a specific population, as epposed to the needs and concerns of an individual. Each have different values, needs beliefs, and concerns. Each also may have different

degree of power and the ability to make decisions that will affect others.

INSTRUCTIONAL DESIGN: Assessment of the learning materials and methods that are aligned with the curriculum and convey content to meet the needs of the student.
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INTERPROFESSIONAL COLLABORATIVE PRACTICE: “Multiple health workers from different professional backgrounds working together with patients, families, careers, and
communities to deliver the highest quality of care”{WHO, 2010).

INTERPROFESSIONAL EDUCATION: Interprofessional education occurs when two or more professions learn about, from and with each other to enable effective collaboration and
improve health outcomes (WHO, 2010).

INTRAPROFESSIONAL EDUCATION: “An educational activity that occurs between two or more professionals within the same discipline, with a focus on participants to work together, act
jointly, and cooperate” (Jung, Solomon & Martin, 2018, p. 235).

INTRAPROFESSIONAL COLLABORATIVE PRACTICE: The relationship between occupational therapists and occupational therapy assistants that is based on mutual respect, effective
communication and professicnalism to promote the highest quality of care in service delivery (Dillon, 2001).

MEMORANDUM OF UNDERSTANDING (MOU): A document cutlining the terms and details of an agreement between parties, including each pariies’ requirements and responsibilities. A
memorandum of understanding may be signed by any individual who is authorized by the institution to sign fieldwork memoranda of understanding on behalf of the institution.

MENTAL HEALTH: Mental health is defined as a state of well-being in which every individual realizes his or her own potential, can cope with the normal stresses of life, can work
productively and fruitfully, and is able to make a contribution to her or his community {WHO, 2014).

MENTORING: A relationship between two people in which one person (the mentor) is dedicated to the personal and professionat growth of the other {the mentee). A mentor has more
experience and knowledge than the mentee.

MISSION: A statement that explains the unique nature of a program or institution and how it helps fulfill or advance the goals of the sponsoring institution, including religious missions.

MODEL OF PRACTICE: The set of theories and philosophies that defines the views, beliefs, assumptions, values, and dommain of concern of a particular profession or discipline. Medels of
practice delimit the boundaries of a profession.

OCCUPATION: Daily life activities in which people engage. Occupations occur in context and are influenced by the interplay among client factors, performance skills, and performance
patterns. Occupations occur over time; have purpose, meaning, and perceived utility to the client; and can be observed by others {e.g., preparing a meal) or be known only to the person
involved {e.g., learning through reading a textbook). Occupations can involve the execution of multiple activities for completion and can result in various cutcomes {AOTA, 2014},

OCCUPATIONAL PROFILE: Summary of the client’s occupational history and experiences, patterns of daily living, interests, values, and needs (AOTA, 2014).

OCCUPATIONAL THERAPY: The art and science of applying occupation as a means to effect positive, measurable change in the health status and functional cutcomes of a clientby a
qualified occupational therapist and/or occupational therapy assistant (as appropriate).

OCCUPATIONAL THERAPY PRACTITIONER: An individual who is initially credentialed as an occupational therapist or an occupational therapy assistant.

OCCUPATION-BASED INTERVENTION: A type of occupational therapy intervention—a client-cetitered intervention in which the cceupational therapy praciitioner and dient
collaboratively selectand design activities that have specific relevance or meaning to the client and support the client’s interests, need, health, and participation in daily life.

ORGANIZATION: Entity compesed of individuals with a common purpose or enterprise, such as a business, industry, or agency {ADTA, 2014).

OUTCOMES: The effect the process has had on the people targeted by it. These might include, for example, changes in their self-perceived health status or changes in the distribution of
health determinants, or factors which are known to affect their health, well-being and quality of life (WHO, 2017).

PARTICIPATION: Active engagemelit in occupations.

PERFORMANCE PATTERNS: Habits, routines, roles, and rituals used in the process of engaging in occupations or activities; these patterns can support or hinder occupational
performance (AOTA, 2014).
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PERFORMANCE SKILLS: Goal-directed actions that are observable as small units of engagement in daily life occupations. They are learned and developed over time and are sitnated in
specific contexts and environments (Fisher & Griswold, 2014).

PHILOSOPHY: The underlying belief and value structure for a program that is consistent with the sponsoring institution and which permeates the emrriculum: and the teaching learning
process.

PHYSICAL AGENT MODALITIES: Procedure
present that may be Himiting eccupational performance (AQTA, 2012).

DEEP THERMAL MODALITIESAGENTS: Modalities such as therapeutic ultrasound-andphonophoresis, short-wave diathermy, and other commeygially available
technologies.

ELECTROTHERAPEUTIC MODALITIESAGENTS: Modalities that use glectricity and the electromagnetic s m to facilitate tissue healing, improve muscle
endurance, decrease edema modu ate pain, d crease the mﬂammato rocess and modify the healin roce 5. lectroth rapentic agents mr:lude utare not hmltedt

MECHANICAL MOBDALFFHESDEVICES: Modalities such as vasopneumatic devices and continuous passive motion.

SUPERFICIAL THERMAL MODARIFIESAGENTS: Modalities such as hydrotherapy, whirlpoo}, cryotherapy (cold packs, ice), fluidotherapy, hot packs, paraffin, water, axnd
infrared, and other cormmercially available superficial heating and cooling technologies,

(Skills, knowiedge, and competencies for entry-level practice are derived from AOTA Practice Documents. For institutions in states where regnlations restrict the use of
physical agent modalities, it is recommended that students be exposed to the modalities offered in practice to allow students’ knowledge and expertise with the modalities in
preparation for the NBCOT examination and for practice outside of the state in which the educational institution resides.}

POPULATION-BASED INTERVENTIONS: Interventions focused on promoting the overall health status of the community by preventing disease, injury, disability, and premature death. A
population-based health intervention can include assessment of the community’s needs, health promotion and public education, disease and disability prevention, monitoring of services,
and media interventions. Most interventions are tailored to reach a subset of a population, although some may be targeted toward the population at large. Populations and subsets may be

defined by geography, culture, race and ethnicity, socioeconomic status, age, or other characteristics. Many of these characteristics relate to the health of the described population (Keller,
Schaffer, Lia-Hoagberg, & Strohschein, 2002).

POPULATIONS: Collective of groups of individuals living in a similar locale {e.g,, city, state, country) or sharing the same or like characteristics or concerns {ACTA, 2014).

POST-PROFESSIONAL DOCTORATE; “The highest award a student can earn for graduate study” (IPEDS, 20161 and that which is conferved ypon comipletion of a program providing the
Imowledge and skills bevond the basic entry level for persons who are already sccupatignal thera ractitioners (AOTA, 20163,

PREPARATORY METHODS AND TASKS: Methods and tasks that prepare the client for occupational performance, used either as part of a ireatment session in preparation for or
concurrently with eccupations and activities or as a home-based engagement te support daily occupational performance. Often preparatory methods are interventions that are done to
clients without their active participation and invelve modalities, devices, or techniques {AOTA, 2014).

PREVENTION: Education or health promotion efforts designed to identify, reduce, or prevent the onset and reduce the incidence of unhealthy conditions, risk factors, diseases, or
injuries (AOTA, 2013),
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PROGRAM DIRECTOR (associate-degree-level and baccalaureate-degree-level occupational therapy assistant): An initially certified occupational therapist or occupational therapy
assistant who is licensed or credentialed according to regulations in the state or jurisdiction in which the program is located. The program director must hold a minimam of a master’s
degree.

PROGRAM DIRECTOR (master’s-degree-level and doctoral-degree level occupational therapist): An initiaily certified occupational therapist who is licensed or credentizled according to
regulations in the state or jurisdiction in which the program is located. The program director must hold a doctoral degree.

PROGRAM EVALUATION: A continuing system for routinely and systematically analyzing data to detetmine the extent to which the program is meeting its stated goals and objectives.

PSYCHOSGCIAL FACTORS: “Psvchosecial as pertaining to the influence of social factors on an individual’s mind or behaviour, and to the interrelation of behavioura! and social factors”
{Martikainen, Bartlev & Lahelma, 26021,

RECOGNIZED REGIONAL OR NATIONAL ACCREDITING AUTHORITY: Regional and national accrediting agencies recognized by the USDE and/or the Council for Higher Education
Accreditation (CHEA) o accredit posisecondary educational programs/institutions. The purpose of recegnition is to ensure that the accrediting agencies are reliable authorities for
evaluating quality education or training programs in the institutions they accredit.

Regional accrediting bodies recognized by USDE:

Accrediting Commission for Community and Junior Colleges, Western Association of Schools and Colleges {ACC]C/WASC)
Accrediting Commission for Senior Colleges and Universities, Western Association cf Schools and Colleges [ACSCU/WASC)
Commission on Institutions of Higher Education, New England Association of Schools and Colleges (CTHE/NEASC)

Higher Learning Commission, North Central Assoclation of Colleges and Schools (HLC)

Middle States Commission cn Higher Education, Middle States Association of Colleges and Schools (MSCHE)

Northwest Commission on Colleges and Universities {NWCCU)

The Southern Association of Colleges and Schools Commmissien on Colleges {SACSCOC)

National accrediting bodies recognized by USDE:

Accrediting Bureau of Health Education Schools {ABHES]
Accrediting Commission of Career Schools and Colleges (ACCSC)
Accrediting Council for Continuing Education and Training {ACCET)
Council on Occupational Education {COE)

Distance Education Accrediting Commission (DEAC)

New York State Board of Regents

* & » & 0 @

REFLECTIVE PRACTICE: Thoughtful consideration of ene’s experiences and knowledge when applying such knowledge to practice. Reflective practice includes being coached by
professicnals.

RELEASE TIME: Period when a person is freed from regular duties, especially teaching, to allow time for other tasks or activities.

RETENTION RATE: A measure of the rate at which students persist in their educational program, caiculated as the percentage of students on the roster, after the add period, from the
beginning of the previous academic year whao are again enrolled at, or graduated prior to, the beginning of the subsequent academic year.

SCHOLARSHIP: “A systematic investigation .. . designed to develop or to contribute to generalizable knowledge” (45 CFR § 46). Scholarship Is made public, subject o review, and part of
the discipline or professional knowledge base (Glassick, Huber, & Maeroff, 1997). It allows others to build on it and further advance the field (AOTA, 2009).

campus mission and goals, meets the neegs of the program, and is reflected in the curriculum demgn

SCHOLARSHIP OF DISCOVERY: Engagement in activity that leads to the development of “knowledge for its own sake.” The Scholarship of Discovery encompasses original
research that contributes to expanding the knowledge base of a discipline {Boyer, 1990).
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SCHOLARSHIP OF INTEGRATION: Investigations making creative connections both within and across disciplines to integrate, synthesize, interprst, and create new
perspectives and theories (Boyer, 1990).

SCHOLARSHIP OF APPLICATION: Practitionars apply the knowledge generated by Scholarship of Discovery or Integration to address real problems at all Ievels of society
(Boyer, 1990). In occupational therapy, an example would be the application of thepretical kmowledge to practice interventions or to teaching in the classroom.

SCHOLARSHIP OF TEACHING AND LEARNING: ““Involves the systematic study of teaching and/or learning and the public sharing and review of such work through
presentations, publications, and performances” {(McKinney, 2007, p. 10).

. SENIOR COLLEGE: A college that holds degree-granting authority that includes baccalaureate-degree-leve] education.

SKILL: The ability to use one’s knowledge effectively and readily in execution or performance.

SOCIAL DETERMINANTS OF HEALTH: Conditions in which pecple are born, grow, work, live, and age, and the wider set of forces and systems shaping the conditions of daily life. These
forces and systems include economic policies and systems, development agendas, social norms, social policies and political systems {WHG, 2017},

SPONSORING INSTITUTION: The identified legal entity that assumes total responsibility for meeting the minimal standards for ACOTE accreditation.
STANDARDIZED PATIENT: An individual who has been trained to portray in a consistent, standardized manner, a patient/client with occupational needs.

STRATEGIC PLAN: A comprehensive plan that articulates the program’s future vision and guides the program development {e.g, faculty recruitment and professional growth, changes in
the currfcuium design, priorities in academic resources, procurement of fieldwork sites). A program'’s strategic plan muost include, but need not be limited to,

Evidence that the plan is based on program evaluation and an analysis of external and internal environments,

Long-term goals that address the vision and mission of both the institution and program, as well as specific needs of the program,

Specific measurable action steps with expected timelines by which the program will reach its long-term goals,

Person(s) responsible for action steps, and

Evidence of periodic updating of action steps and long-term goals as they are met or as circumstances change.

SUPERVISE: To direct and inspect the performance of workers or work.

SUPERVISION, DIRECT: Two-way communication that occurs in real time and offers both audio and visual capabilities to ensure opporiunities for timely feedback.

SUPERVISOR: One who ensures that tasks assigned to others are performed correctly and efficiently.

THEORY: A set of interrelated concepts used to describe, explain, or predict phenomena.

TELEHEALTH: The application of evaluative, consultative, preventative, and therapeutic services delivered through telecommunication and information technologies. Occupational
therapy services provided by means of a telehealth service delivery model can be synchronous, that is, delivered through interactive technologies in real time, or asynchronous, using

store-and-forward technologies. Occupational therapy practitioners can use telehealth as a mechanism to provide services at a location that is physically distant from the client, thereby
allowing for services to occur where the client lives, works, and plays, if that is needed ot desired (AOTA, 2010).

TRANSFER OF CREDIT: A term used in higher education to award a student credit for courses earned in another institution prior te admission to the occupational therapy or occupational
therapy assistant program.
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WELLNESS: Perception of and responsibility for psychological and physical well-being as these contribute to overall satisfaction with one’s life sitvation (Boyt Schell et al,
2014, p.1243).
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